
SLEVET





Fully revised and updated – January 2021  
 
 

Panevėžys Vocational Education 
and Training Centre (Lithuania) 

Kuldiga Technology and 
Tourism Technical School (Latvia)

National Secondary School in 
Finance and Business (Bulgaria)

School Centre Velenje (Slovenia)

- 01 -

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

 
National Management School (BG)  Bridging to the Future (UK)  

PROJECT REF. NO: 2018-1-LT01-KA202-04695

Visual design:
Iana Avramova

http://www.learn-to-inspire.com/


The document is aimed at providing guidelines on how to
organise an effective peer-to-peer learning process at school,
including examples taken from the transnational piloting process
implemented in the framework of project SLEVET in all partner
countries (Lithuania, Bulgaria, Latvia, Slovenia and the UK).

Student-driven Leadership Skills Development Programme in
VET Schools (SLEVET) is a KA2 Erasmus+ project co-funded by the
European Union. The European Commission's support for the
production of this publication does not constitute an
endorsement of the contents, which reflect the views only of the
authors, and the Commission cannot be held responsible for any
use which may be made of the information contained therein.

SLEVET TRAINING KIT
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The project is implemented in partnership with 6 organizations from
5 countries, including 4 VET Schools as follows: Panevėžys Vocational
Education and Training Centre (PPRC) - Lithuania, National
Secondary School in Finance and Business (NSSFB) - Bulgaria,
Kuldiga Technology and Tourism Technical School (KTTTS) - Latvia,
School Centre Velenje (SCV) - Slovenia; a private social enterprise:
Bridging to the Future (BtF) - UK, and one NGO: National
Management School (NMS) - Bulgaria.

The project initiative is designed to elaborate on a LEADERSHIP
PROGRAMME named SLEVET for developing leadership and
entrepreneurship skills, and to improve the attitude and mindset of
students in VET schools. 

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Better prepared for inclusion in the labor market students, and
better prepared teachers who understand how to properly train
their students;
Employers, the labor market, and the economy in general on a
regional, national and international level with a competent and a
competitive workforce.

Present the overall philosophy of the learning approach and the
benefits of its application in VET schools;
Describe all the steps and elements of this process;
Provide practical tools for implementing the approach.

SLEVET project corresponds to further strengthening key
competences in VET and ensuring the achievement of relevant and
high-quality skills and competences. It is in line with the individual
and community needs, namely by contributing to providing:

The present TRAINING KIT is built on a thorough analysis of the needs
of young people for adequate development according to the
requirements of the labor market; and also, on the expectations
towards VET institutions and teachers for educating better prepared
and motivated for sustainable professional development graduates.
The aim of the KIT is to:
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1. Essence of the SLEVET Leadership Programme __________________ 

1.1. Why the SLEVET Leadership Skills Development 

programme? __________________________________________________ 

1.2. Scope: key actors - roles and activities_______________________ 

1.3. Benefits ____________________________________________________ 

1.4. The SLEVET Leadership Skills Development 

programme and QEAS_________________________________________ 

1.5. Testimonials of people who have participated in 

similar programmes in the UK _________________________________ 

2. Methodology of the SLEVET Programme ________________________ 

2.1. Contents of the SLEVET Leadership Programme ____________ 

2.2. Format ____________________________________________________ 

2.2.1. Coaching______________________________________________ 

2.2.2. Mentoring ____________________________________________

2.2.3. Soft skills training _____________________________________ 

2.2.4. Peer to peer (P2P) training ____________________________ 

3. Methodological guide for implementation of SLEVET 

Leadership Training Programme at school_________________________ 

3.1. Planning of activities _______________________________________ 

3.2. Conducting a training needs survey ________________________

3.3. Selection of mentors and facilitators________________________ 

3.4. Training of mentors and facilitators_________________________ 

3.4.1. Online Training________________________________________ 

3.4.2. Blended Mobility______________________________________ 

SLEVET TRAINING KIT
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3.5. Programmes for SLEVET Leadership Training 

Programme implementation___________________________________ 

Programme Lesson 1 - Introduction to the SLEVET 

Leadership Training Programme____________________________ 

Last Lesson programme - Completion of the SLEVET

Leadership Training Programme____________________________ 

3.6. Quality indicators___________________________________________ 

3.7. Supporting documents_____________________________________ 

4. Additional resources ____________________________________________ 

4.1. Energizing exercises________________________________________ 

4.2. Exercises for social skills development (QEAS)_______________ 

5. Instead of a conclusion - implementation of the SLEVET 

programme in the conditions of an epidemic crisis_________________ 

6. List of appendices _______________________________________________ 

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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The SLEVET Leadership Programme is an innovative, young person
centered programme that places role modelling and peer coaching at
the center of the development of leadership and entrepreneurship
within the school environment. The SLEVET Leadership Programme
supports learners to improve their social and academical knowledge
and skills, and as a result, increases their employability and prospects
of further training and/or education up to and including university
entrance. 

SLEVET TRAINING KIT

The core idea of the program is the complex development of quality,
experience, attitudes and skills (QEAS). The Programme inspires
students to develop their transferable skills base to experiences and
then to become mentors/coaches to other students within the school
community, hence providing them with an opportunity to use and
improve these transferable skills.
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STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The SLEVET Leadership
Programme is based on the
principles of cascade learning
and sustainability within the
school. The starting point is the
training of the First Cohort of
older school students (10th
grade). They are trained and
mentored by external SLEVET
consultants. The goal of this
activity is to give them a range
of vital life-skills in an active
environment and a relevant
context. The duration of the
training is 3 months. 

When these students
complete the training,
they become mentor-
coaches to a Second
Cohort of students
coming through the
programme, who might
be 8-9 grades. The
second group of students
becomes in turn mentor-
coaches when they have
completed the training
programme. 

Trained teachers in various subjects monitor the process and support
the preparation and presentation of student-mentors. The student
mentor-coaches, working with staff, are thus empowered to develop
their own delivery pathways and activities that best suit both – to their
own style and to the learners they are coaching and mentoring. As a
result, they will lead their peers with credibility, using relevant
activities, themes and techniques, giving them a true Student Voice
within the school, and the school a positive role within thecommunity.

Students mentors-coaches develop, deliver and evaluate activities and
learning sessions to other students throughout the year, and so they
are able to reinvest and reinforce their own learning and skills back
into the school and wider community, allowing to develop their
creativity as well as actually using their leadership and transferable
skills in a ‘live’ but supported environment which gives them
invaluable experience for their life stages. In this way, the SLEVET
programme can diffuse throughout the school with structured role
modelling at the heart of the process, which can also be the basis for
two-way activity within the community.
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The SLEVET Leadership Programme integrates the efforts of students,
teachers and consultants to contribute significantly to challenge
learners to achieve, to raise aspirations and improve their horizons. The
Programme constructs and provides a platform on which older
learners can contribute to the learning of their peers and contribute to
the local community.

SLEVET TRAINING KIT

To conclude, the SLEVET Leadership Skills Development Programme is
based on the principle of “learning by doing” and this is supported
from the business community as well as VET teachers. The input of
current business practitioners is very important. The programme
places at its heart real life scenarios around which the programme
coaching and training evolves and develops. Key to the leadership
skills development programme is that though this is a leadership
programme, it emphasises enterprise leadership by developing the
key QEAS (qualities, experiences, attitudes, skills) to personally develop,
and to ensure that all of the learning is achieved within this context.
Ultimately, the SLEVET initiative develops leaders who can work both
inside businesses (intrapreneurs) and in their own businesses.
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The economic crisis that began in the second half of the past decade
has created a particularly uncertain situation of today's young
generation. As youth unemployment is one of the main challenges
that Member States are facing today, it is important for young people
to have access to training that matches the needs of the labor market,
creates links with business and opens effective options to adequate
work employment. Knowledge, skills and relevance of the European
workforce are a major factor for innovation, productivity and
competitiveness. The growing internationalization, fast rate of changes
and the constant introduction of new technologies mean that
Europeans must not only keep their specific skills related to their work,
but also have well-developed key competencies that will facilitate their
adaptation to occurring changes.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Since the beginning of the 21st century we are observing a process of
deepening of a global and very worrying trend of a decline in
motivation to learn, work and development in a number of younger
people that is constantly growing. This threatens the economic growth
and increases the risk of social isolation and exclusion. This process
takes place in the presence of at least two negative factors.
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On the one hand is the constant shrinking of the labor market and
rising unemployment accompanied by higher demands of employers
for professional qualifications and especially for key competencies of
job applicants. On the other hand, it is constantly decreasing
attractiveness of the school and the inability of education to train a
competitive workforce, with the potential for long-term and
satisfactory career.

SLEVET TRAINING KIT

One of the key reasons for the SLEVET leadership development
programme is the poor level, or absence, of expert support and advice
in business programmes. Too many VET programmes are delivered by
non-experts in real business and they fail to address the key areas of
development required by real entrepreneurs such as resilience,
networking, adaptability, project management, motivating others, and
so on.

Competences (or key competencies) is a term used in the field of
labor market since 1974. In recent years it has been imposed as a
fundamental concept in the field of personal development and
education.

Today it is generally accepted that the development of social
competence as part of key competencies for the labor market is of
essential importance for personal and professional improvement, as
well as for a successful adaptation of the person to changing
conditions.

Social skills are crucial to the motivation of people, for their
achievements and professional satisfaction in the workplace, which
itself affects the quality of their work.
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The lack of enough professional
skills can be compensated on the
work place in a work environment
much easier, for a short period of
time and at lower cost unlike
social skills and motivation that
are being developed in the course
of life as an endless process. It is
therefore necessary education and
training to focus on this aspect of
intelligence and adaptability.

Nevertheless, the dominating
educational model still pays little
attention to this area. It turns out
that the development of key
competencies is lagging behind,
regardless of the education and
training of people, whether they
are employed or not in the labor
market.

This is another area that the
SLEVET leadership development
programme aims to influence.
The programme encourages
young people to learn and
develop these skills, but crucially,
the programme allows the young
people to deploy their learning
and development in real life
situations, in this case the
planning and leading of
educational sessions to their
younger peers. They will also
teach what they have learnt to
their younger peers, thus
creating sustainable groups of
young people who are enterprise
leaders.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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In line with the inherent autonomy and self-assurance needs of the
teenagers, the students, involved in the project, take new rolls too.
They face the challenges of planning and organizing lessons, of asking
questions and making real life decisions. It is by making these
decisions and completing the actions previously mentioned that they
develop the necessary skills.

SLEVET involves two groups of students that we call the First and
Second Cohorts.The First Cohort are students from higher education
levels (10-11 grades). 

SLEVET TRAINING KIT

The main participants of the SLEVET Leadership Programme are
TEACHERS and STUDENTS in VET SCHOOLS. Through the
implementation of a wide range of activities, they participate in new
roles - teachers become facilitators and students take on the active
role of coaches and mentors.

As a result of the programme, VET teachers are able to address their
need to develop their skills to facilitate extracurricular activities and
interactions between students who are a different age.

Modern teachers are expected to do much more than simply teach
their subjects well, they must now master a number of new skills and
roles - consultant, softs-skills trainer, coach, and mentor. This is very
difficult to achieve, even when developed purposefully. It would be
much more productive if teachers are better prepared to be
facilitiators of the learning/teaching process and stimulate the internal
resources of their students for the realization of those functions, i.e.
“students teach students” approach.
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The programme addresses their needs for training in leadership and
entrepreneurship skills in order to enhance their performance in the
field of their vocational education, career guidance and career
development.

The Second Cohort are students from lower education levels (8 or 9
grades, depending on the VET school specific country system) who
need additional training in relevant subjects and would like to develop
their social skills with a focus on leadership and entrepreneurship.

The First Cohort students teach the Second one in a cascading
programme, as shown in the graph below.

Ensure compliance with the methodological rules of the approach;
Coordinate school activities;
Communicate with the external consultant.

A methodist is a teacher whose role is to:

NB! The selection of mentors and facilitators takes into account the
results of the survey of the needs for training in the subjects of
younger students. In other words, teachers who will be chosen to act
as facilitators must teach relevant subjects, and the selected student-
mentors must have excellent grades in them.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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SLEVET TRAINING KIT

In the case of the SLEVET  project,  the  selected  subjects were Mother
tongue, Mathematics, and English language. 

For the SLEVET project, these are experts from two training
organizations - Bridging to the Future (UK) and National Management
School (BG). They were responsible mainly for the training of the
teachers and the First Cohorts’s students in the process of their
preparation for the pilot testing of the education approach. They also
have to observe the adaptation and sustainable application of the
Leadership Programme to the specifics of the vocational school
environment. For this purpose, they prepare the survey of students’
training needs, the selection procedure for hiring direct participants,
conduct the introductory training for them, and develop the
methodology and tools for applying the approach.

These two organizations have a key role, not only in the pilot phase of
the project, but are also an integral part of the multiplication of the
approach after the end of the project.

There is another active participant in the implementation of the
SLEVET Leadership Programme, the so-called External consultant. 

- 14 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



It develops self-authority at school;
It is easy to multiply cascadily;
It is economically viable, as it mainly uses the internal resources of
schools (material, technical and human).

The advantages of the Programme are in its specifics:

Well-prepared students from higher grades who are on the
threshold of the labor market for leaders, entrepreneurs, mentors;
Improved learning results of younger students; developed their
social skills and potential to be leaders, entrepreneurs, and
mentors.
Better prepared teachers for facilitators of extracurricular activities,
to be more adequate for the above listed processes.
Created positive environment for learning and developing
relationships between students of different grades, as well as
between students and teachers.
Developed guides, programmes and instruments for the
implementation of the above and ensuring sustainability by
applying the approach after the project`s end.
Promoted social entrepreneurship as a tool for the modernization
of VET.

The results of the feedback of all categories of participants in the
different stages of the project activities categorically confirm the
benefits of them at the individual and school level, which are
expressed in the following:

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The SLEVET Leadership Development Programme revolves around the
main idea of peer to peer mentoring, a coaching method that is
proven to be more effective than the typical teaching style used in
majority of schools worldwide. The peer-to-peer method allows more
practical sessions, and allows a programme to be created whereby the
students involved can drastically increase their core soft skills, and in
turn improve their employability potential, and readiness for the labor
market of the modern world.
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SLEVET TRAINING KIT

To ensure the programme is sustainable beyond the official project
lifecycle, the project is reliant on a cascading programme, a philosophy
whereby the first cohort of students is trained by external experts,
providing the first cohort with enough information and the relevant
skills to train a second cohort. Once the first cohort’s lifetime with the
project has expired, the second cohort will become the first cohort,
and train the next second cohort of students.

Build a sustainable leadership programme for the benefit of the
school and its community.
Develop the students’ leadership skills so they are better able to
contribute effectively to their local community, and regional
economy.
Provide students with ownership of the programme, allowing them
to drive innovation and reflect their characters and vision.
Improve the employability skills, event management, project
management and budgeting, whilst allowing them to experience
challenge, failure and the development of resilience.

A leadership skills development programme should have a range of
aims:

1.

2.

3.

4.

The core ideas that the SLEVET project utilises ensure that a training
programme effectively develops leadership and entrepreneurship
skills, attitudes and mindsets of students in VET schools. 
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The flagship programme that
they developed is a sustainable
programme in Birmingham that
has been running for over 7
years. The programme consists
of approximately 120 students
aged between 13-18 and is self-
sustainable, with cohorts being
trained to lead the programme
from a very early age. The older
students who run the
programme coach the younger
students on a weekly basis for
one hour, following a special
curriculum developed by the
students, and delivered by the
students (peer to peer).

UK partner Bridging to the Future
has developed similar
programmes in the United
Kingdom, allowing young people
to practically, actively and
sustainably assume leadership
roles with a school community.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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Communication skills (94%)
Confidence (87%)
Leadership (82%)
Decision making skills (79%)

84% reported that they had taken on responsibilities to help
deliver a project via the leadership programme.
97% stated that they had gained certain skills by helping to
deliver a project.
86% said that they had shown new and/or improved skills
through delivering projects and activities.
68% felt that both the school and they as an individual are
more integrated into the community because of delivering
projects to the community.

125 students who participated in the leadership development
programme in Birmingham were asked what skills they feel the
programme improved:

The same students were also asked to provide more generalised
feedback:

SLEVET TRAINING KIT
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It is evident that the methodology and idea of a student driven
leadership programme is very effective at improving the soft skills of
the participants, with many other soft skills being stated by the
students as being improved with their participation in the
programme. The student led approach has the effect of improving the
student’s leadership skills, and the peer-to-peer system has a positive
effect on the social cohesion of the students, allowing new
relationships to be formed with fellow pupils, some of whom they
wouldn’t necessarily have spoken to if it wasn’t for the programme.

Alongside the key skill improvements mentioned, the programme
enables young people to have a greater confidence and range in their
entrepreneurship and employability, and so they are in turn more
employable, effective and well-rounded for their life after education. It
enables the practical and organic evolution of a range of qualities,
experiences, attitudes and skills (QEAS) which are essential to an
economically productive life.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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SLEVET TRAINING KIT

Another advantage of the leadership development programme
methodology is that it allows a great deal of adaptation and
personalisation depending on the needs of the organisations and the
participants. The following are examples of where Bridging to the
Future has worked in tandem with an expert organisation to develop a
leadership development programme suitable for a group of
participants with various special requirements. This is reflected in the
duration of the programme, the duration and number of sessions, the
content of sessions and the cost of implementation.

Bridging to the Future’s leadership development programme model
has been adapted a number of times and with a number of different
organisations working with incredibly diverse groups of people. With
regards to Merseyside Expanding Horizons (MEH), Bridging to the
Future adapted the programme for two groups, the first were
wheelchair users, and the second were people who were deaf. Both
groups took very quickly to the programme and little adaptation was
needed to suit their needs, aside from the requirement of sign
language experts for the latter group.

In this instance, the implementation was part of an EU funded project
and used the leadership development programme methodology.
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The SLEVET programme revolves around the QEAS (Qualities,
Experiences, Attitudes and Skills) and uses the acronym as a basis for
the skills improvement of the students participating. Through the
extended use of practical activities and training, both the student
mentors and the mentees improve their QEAS. The sessions are split
into two halves, with one section focusing on the school subject
chosen, and the second section focusing on the key transferable skills
also known as QEAS. The only way to improve these core skills is
through practical activity and training, unlike normal skills taught in
the classroom that are theoretical.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Students are then provided with the opportunity to further improve
these skills and to use them in a real-world scenario. In the case of
SLEVET, this is when the students are able to lead the programme,
drive the innovation themselves, and plan and lead their own sessions.
The vast array of QEAS that is improved through the unique practical
sessions developed by the SLEVET initiative are as follows:

Confidence

Negotiation

Resilience

Adaptability

Time 

Management

Responsibility

Reliability

Aims and Objectives

Presentation skills 

Relationship building

Motivation of others

Self-Motivation

- 21 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



Majority of participants noted
that their time management
and organisation skills
drastically improve. The
programme places a strong
emphasis on allowing the
students to organise tasks, and
often practice and manage
more than one task at the same
time, teaching the student
mentors how to manage time
effectively and how to plan
their working and personal
lives.

The idea that a
participant should
progress and develop
individually the longer
that they engage with a
leadership development
programme, and become
more proficient in
aspects of leadership and
management means that
both long term planning
and objective setting is
required. 

This encourages the participants to figure out how to achieve their
aims and how to implement them through short-medium term
objectives. The idea of a student driven programme is unique, and
allows taking control of something that the students own for a period
of time, and therefore can also see the effects of their planning and
implementation.

One of the most efficient methods of measuring the impact of the
programme in the UK is by providing periods of self-reflection for the
participants, and asking previous participants for who have
transitioned into the world of work if the programme helped them
successfully transition. When asked what the main benefits of the
programme were for the participants, the answers vary, but always of
a very positive nature:
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Students are given the responsibility of planning their own sessions
and leading their own sessions, meaning that they have deadlines to
meet to ensure they have planned their next session. Due to the
nature of the programme, a teacher will not step in and plan a session
instead; the student has to deal with the real-world consequence of
not having a lesson planned. This independence should in turn foster a
mentality of meeting deadline, without the last-minute rush that is
often an option for students at school when completing homework. 

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The leadership skills development programme developed by SLEVET
provides more opportunities for students to improve their confidence
and public speaking ability, something that can be very important in
the world of work, yet something that many young students are afraid
of. The SLEVET programme should allow the participants an
opportunity to improve these key skills, and more importantly, use
these skills in a real-world scenario.

Teamwork is another vital QEAS skill that the SLEVET programme
improves. The participants are required to manage their own classes
and teams, something that can become very difficult when trying to
manage their own peers as they are least likely to meet deadlines and
follow directions due to friendships.
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SLEVET TRAINING KIT

This added challenge enables leaders to learn how to manage
different personalities and how to inspire different types of people.
Some students are typically eager to show their abilities and require
little encouragement, whereas some students required more
attention. This insight into people management has been described as
unparalleled by students who have completed similar courses to the
SLEVET programme.

The so-called methods of participation (group/team work; exchanging
roles; learning by doing) are a betterchoice than the traditional forms
such as teacher led lectures, dominated by theoretical work. The aim is
to make the work pleasant for the participants, to make them work
harder, to assist them in developing theirpotential and to make them
transfer what they have learnt to real-life situations. The Methodology
also takes into consideration the fact that every person has a different
style of learning as well as his personal life experience, which makes it
necessary to apply an individual approach during the training by
bearing in mind also the dynamics of the group.

The training format is that of a group training with 12-15 participants.
Participants have made their own choices for inclusion in the group,
which ensures their higher personal motivation to work.

The Training Methodology follows the principles of active learning. It is
characterized by fostering communication among participants,
cooperation, quick action and improvisations. The process of active
learning integrates methods for stimulating, involving and engaging
students in interaction, through which the acquisition of knowledge is
fun and easy. Various techniques and instruments used during the
training cycle are chosen in accordance with the individual and group
dynamics needs.
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STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The recommended style of training promotes a positive attitude,
encouraging the participants all the time and showing approval of the
right attitudes and visible progress. The training process has to run as
smoothly as possible, moving forward step-by-step, so that the
participants’ skills are upgraded together with the completed main
goal. The trainer should pay enough attention to each of the
participants, so that their needs will be met.

Training Methods include:

Brainstorming/writestorming, role-play, group discussions, case
studies, icebreaking activities, giving and receiving feedback,
visualizations, and recapitulation.

PEER TO PEER TRAINING and COACHING - older students train
and guide younger ones;
FACILITATING the process by teachers;
REAL ENTREPRENEURS participation; 
PRACTICAL EXPERIENCE as Leaders in real situations.

This SLEVET programme integrates the following learning and
interaction approaches:
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Role reversal: Breaking the traditional role model in VET schools
where the "omniscient" teacher teaches, instructs and requires -
thus teachers give to students more freedom, autonomy and
opportunities for decision making, creativity and personal
expression; it increases their ability to take responsibility and bear
the consequences of their actions, and also makes them more
flexible and able to redefine objectives. The students are no longer
passive objects of influence, but active participants in the process
of development. In addition - putting teachers in the role of
facilitators for youth activities will pave a new way to maximize
their potential at a relatively constant and influential dimension in
education and the training process.

Methods: The wide range of interactive activities provokes thinking
and stimulates the active involvement of participants in the
learning process. Introduction of highly effective, but usually quite
expensive coaching in VET for development of not only soft skills of
students, but also improving their performance in the subjects
studied (hard skills).

Approach: Application of a peer-to-peer training approach is
effective not only in terms of teaching, but also in terms of cost-
effectiveness - all activities could be carried out within the internal
human and material resources of the school. Even more - it saves
parents the burden of paying for expensive additional lessons for
students with under achievement and/or difficulties in learning
certain subjects.

VET provision: The SLEVET Training kit is designed and applied in
vocational education schools in order to facilitate the transition of
learners to the world of work. The programme allows them to build
leadership and entrepreneurial skills desired by potential
employers.

Stepping on these elements, SLEVET upgrades and adds new features,
which can be summarized in 4 key points to verify our innovativeness:  

SLEVET TRAINING KIT
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The essence of the SLEVET approach is that it not only allows students
to learn and develop leadership skills and to deploy them in real
situations, but teaches them how to share with other young people
what they have learned. This assures continuity and cohesion in the
school, which is transferred into the workplace at a later stage. It
results in the formation of stable groups of young people who are
ENTERPRISE LEADERS.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The content of the programme is determined on the basis of a study of
the learning needs of "young" students in two different areas:
improving academic performance in subjects and developing their
social competencies.

Participants are required to evaluate a list of the following seven social
competencies in both aspects - which are found to be highly valued by
employers and provide a competitive advantage to the participants
when embarking on a job search:
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SLEVET TRAINING KIT

A list of general education subjects is also provided for each partner
school which development relates to other important key
competences for the labor market, namely:

Effective communication 

Cooperation | Teamwork 

Entrepreneurship 

Problem solving

Planning and organizing 

Proactive Approach | Initiative

Stress resilience 

Communication in the mother tongue

Communication in a foreign language

Mathematical literacy and basic knowledge in

science and technology

Digital competencies
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A questionnaire for school subjects and soft skills is developed for the
purposes of the survey and for the different target groups and
beneficiaries of the project:

Appendix 1. Questionnaire for students 8-9 grade.
Appendix 2. Questionnaire for teachers.
Appendix 3. Questionnaire for parents of students 8-9 grade.
 

In order to standardize the understanding of the essence of social
competencies, in addition to the questionnaires of the respondents, a
short description of each of them is provided. Appendix 4.
Competencies description.

After analysing all of the answers of the three categories of
participants in the study, the current needs of children for education
are identified and the training programmes are focused on them.

At the beginning of the SLEVET project, such a study was conducted
with 1000 participants from the three groups mentioned above in 4
schools in the partner countries. Thanks to this, the following content
of the program was determined:

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

- 29 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



General school subjects which are very important for the
success and in which students need additional lessons are as
follows: Mother tongue, Foreign languages, Mathematics;

The list of social skills that makes up the profile of the leader-
entrepreneur according to their importance to respondents is
а little bit longer: Effective communication, Cooperation,
Problem solving, Planning and organizing, Stress resilience.

SLEVET TRAINING KIT
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The programme is carried out as an extra-curricular activity and can be
applied in the following forms - after the end of the school lessons, on
Saturday-Sunday and/or as an external school training activity.

The pilot work is organized in three groups of 12-15 younger students
with three student mentor-coaches (one of them is group leader) and
a facilitator – subject teacher for each group. Ideally, the groups are
formed on the basis of a student`s interest in additional lessons on the
identified subjects.

Classes are held on a schedule - after school or on weekends, once a
week or twice a month. 

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The duration of the lesson is 2
astronomical hours, and
during the planning and
preparation stage the roles
are distributed among the
mentors and a leader of the
activity is determined. Classes
usually take place at school,
but can also occur in a
suitable environment outside
of it such as a community hall.

The training cycle ends with
an "Entrepreneur's Day" - an
event for all participants and
representatives of the
business. The following
training approaches are used
to implement the
programme:
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A coaching approach allows for the rapid identification of problems,
strengths and weaknesses of the student. It focuses on personal
strengths and thus motivates the learner and generates a desire to
learn and communicate. It also gives teachers the tools to provoke
motivation and curiosity of the students.

Coaching is the process of an individuals guidance in order to achieve
a certain goal. This goal can be related to the development of
somebody’s full potential, so that they can achieve stable successes,
overcome a certain problem, improve existing skills and acquire new
ones. 

The coach guides the coachee, starting from his strengths, qualities
and successes. Coaching is a behaviour and eminence, which is an
attractive attitude,and one that provokes in them a strong willingness
to communicate with the coach. 

The process has a specific framework related to time and a concrete
objective. Its efficiency depends on the fact that it is directed towards
the process of decision making and the related activities, so that the
results can be immediately visible.

The time is not far when everybody will have his own
Coach. There will be as many coaches as there are

doctors and lawyers. They will be hundreds and
thousand.                                    
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To assess in a positive way the coachee, to encourage him/her and
to improve his/her self-esteem;
To enhance the space of his/her abilities, so that he/she is able to
generate a real choice;
To create a field for development in the context of the following
quotation: 

The aim of the coaching is threefold:

„Training means igniting a flame rather than filling a bucket!”

One of the prerequisites for this process to be successful is the
coachee’s motivation to continue to develop even further, their
willingness to question their own behaviour, as well as to have one or a
number of explicit and concrete desires: to solve a specific problem, to
manage a change, to manage stress, to manage their time, to make a
decision while being undecided, to acquire or improve certain skills, to
be more effective and better organized.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The participants in this process (coach and coachee) are in equal
position. The coachee determines the „agenda“ and is responsible for
the results. The coach is responsible for the process. In this way, both
participants work actively and develop their social skills.

The main tools of coaching are active listening, questioning, empathy
and feedback.
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Mentorship is a relationship in which a more experienced or more
knowledgeable person helps to guide a less experienced or less
knowledgeable person.  It is a learning and development partnership
between someone with vast experience and someone who wants to
learn.

Mentoring is a trilateral process - preparation, implementation, and
evaluation, and each of them provides certain requirements to the
mentor. The main tools of mentoring are active listening, questioning
and feedback.

NB! The main difference between a mentor and a coach is that the
first one knows what to do, and the second one believes the coachee
knows!

Мentoring is a process of interaction between two or more parties in
which one person has superiority in a given area and qualified
expertise – so, he/she has a professional impact on the thinking and
behaviour of the other side. The mentor supports a mentee to
understand his/her development. The mentor is referred to as a
consultant who is an expert in a specific subject and who gives
professional advice.
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STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Competencies is a term used in the field of the labor market for about
50 years. In recent years it has been imposed as a fundamental
concept in the field of personal development and education. Today, it
is generally accepted that development of social competence is an
essential part of key competencies for the labor market. It is of
essential importance for personal and professional improvement, as
well as for a successful adaptation of the person to changing
conditions.

Social skills are crucial for the motivation of people, for their
achievements and professional satisfaction in the workplace, which
itself affects the quality of their work and life.

Employers are increasingly giving priority to the key soft skills instead
of the professional training and qualifications, when recruiting staff.

Effective communication or „The magic of understanding one
another“: Overcoming barriers (obstacles)in communication,
accepting the arguments of other people, clear and comprehensible
expression, communicating at different social levels, improving
performance in public, persuasion and influence.

Brief description of the competencies that are developed through the
SLEVET Leadership Programme:

Cooperation or „Let us pull together”: Sharing knowledge and skills,
respecting the viewpoint, opinion and competence of others, playing
by the rules, making compromises, acceptance of group roles and
tasks, attention and tolerance towards others, evaluating the
contribution of others and giving feedback.

Problem solving or „Where there is a will, there is a way“:
Understanding the nature and significance of the problem,
discovering and understanding the causes and consequences, coping
with the problem systematically, use of your intuition, structuring of
the problem, ability to focus on the problem and its solutions.
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This training particularly applies to the age of adolescence. According
to the theory of adolescent development, during the age of
adolescence, young people are highly susceptible to various influences
and are more likely to perceive information from their peers than from
adults. This is exactly what makes the peer-to-peer training and
coaching approach highly effective for them.

In support of this is the fact that people learn best and perceive
patterns from "one of their own".

Planning and organizing or „Better safe than sorry“: Resource
planning, taking into account the conditions, coordination of
individual activities, prioritization, time allocation/mapping,
coordinating your own work with that of others, anticipating future
development.

Stress resilience or „What does not kill me, makes me stronger“:
concentration under stress, overcoming obstacles, relaxation skills,
managing risks and failures, handling your own emotions, knowledge
of a healthy lifestyle.
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In practice, the roots of this approach are nested in a widespread past
tradition in Europe, related to the so-called mutual training system
where under the guidance of the teacher more advanced (older)
students taught younger ones. For an effective implementation in
modern context, however, the content of this learning methodology
should be enriched and the latest models for the development of
social intelligence, motivation and competitiveness should be
integrated.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The correct implementation of the SLEVET Leadership Training
Programme requires the consistent implementation of the activities
described below.

Good planning of the implementation of the programme is an
essential prerequisite for its effectiveness. The complete cycle consists
of the following main steps:
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Organizing an information campaign to explain the objectives of
the programme and an invitation to potential direct participants
- students and teachers, as well as participants in the study of
training needs. It is necessary to use different channels so as to
ensure the dissemination of this information to young and old
students, to teachers and parents.
Conducting a survey on training needs.
Selection of mentors and facilitators.
Training of mentors and facilitators.
Preparation of training programmes and lesson plans.
Forming groups of younger students.
Extracurricular activities (two per month or weekly) during the
school year.
Analysis of the feedback from participants. 
Final event "Entrepreneur's Day" - an event for all participants in
the programme and representatives of the business.

1.

2.
3.
4.
5.
6.
7.

8.
9.

- 38 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695

SLEVET TRAINING KIT



When the implementation of the SLEVET Leadership Training
Program in school starts, it is necessary preparation for the immediate
extracurricular activities (points 1, 2, 3, 4) to start before the end of the
previous school year. Subsequently, when the project is multiplied,
things become easier, as the selection of mentors will be made by the
younger students who have already passed the training, respectfully
their preparation will require less efforts.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

For this purpose, a questionnaire was created in 3 versions,
respectively for students, parents and teachers.

The survey is the basis for determining the social competencies on
which the educational process will focus and the academic disciplines
it will cover. It also provides guidance for the next step in the
implementation of the program, namely the selection of teacher-
facilitators and student-mentors.

- 39 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



The aim of the selection process is to attract competent and motivated
teachers and students to engage as direct participants in the training.
They should be active not only during the first year of implementation
of the SLEVET Leadership Training Programme, but even after the
official end date of the programme, to multiply its effect.

Objectivity and reliability of the results;
Homogeneity of the groups of participants;
Transparency of the process; 
Equal access for applicants.

The standardized selection procedure provides:

When selecting teachers, it is important to keep in mind that they are
specialists in different subject areas, determined by the survey results
and be able to work extra, incl. on Saturdays and/or Sundays.

For the Students from 10-11 grades, it is important for them to have
very good school performance in the specific subjects that they shall
be teaching, as they will be teaching their younger classmates in the
subjects identified.

Teachers and students should be active in their work and learning,
interested in gaining new knowledge and experiences, and having the
desire to work in a team. Those wishing to participate should prepare a
motivation letter to reiterate their desire to contribute to the
programme.

The number of mentors and facilitators is determined by the number
of identified subjects and potential 9th grade participants. 
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STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

In the pilot phase of the program there were three subjects, meaning
that three teachers and 9 secondary school students were selected
and formed three teams in each school. The analysis of the interest in
the programme in the pilot phase shows that on average approx. 20%
of younger students participate in additional lessons.

For the recruitment of younger students to participate in
extracurricular activities, special attention is paid to the information
campaign among them and their parents.

The first step of the selection is
informing the target groups
about the nature of the SLEVET
Leadership Training Programme,
the significant role of students
and teachers and their benefits
from participating in it. The
selection criteria and procedures,
as well as the responsibilities of
the selected candidates, should
be clarified during the
information meetings with
teachers and older students. It is
advisable that parents are to be
also included in the information
campaigns in order to contribute
to the motivation of their
children and to support them to
participate.

The next step is to disseminate calls for applications so as to reach the
maximum number of representatives of the two target groups -
teachers and older students, as well as to prepare the necessary
information materials:
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Brief information about the SLEVET Leadership Training
Programme;
Tasks, responsibilities and benefits for participants from different
target groups;
Documents for participation;
Method of submission and deadline.

Applicants are then assessed on the documents submitted. The team
leader (project coordinator) and the methodologist interviewed the
teachers who meet the requirements. The purpose of the interview is
to explore their motivation and potential to be active participants in
the realization of the activities and to popularize the ideas and the
results of the project. The procedure provides an opportunity for
teachers to ask any questions that they may have, as well as to make
suggestions on the optimal organization of activities. The selected
teachers, together with the methodologist, hold interviews with the
older students who meet the formal requirements. After the
interviews, an assessment protocol of selected teachers and students
is drawn up.

This process is the next very important prerequisite for the success of
the SLEVET Leadership Training Programme.

When initiating the implementation of the programme, this training is
provided mainly by the so-called external consultant, while when it is
multiplied, this role is taken over by the facilitators, and the external
consultant has the role of a supervisor.

Due to the international nature of the project, the main training of
mentors and facilitators was conducted in the UK by BtF, who are
carriers of the know-how.
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“Ice breaking” preparatory meeting with participants and school
staff. The purpose of these type of seminars is a more detailed
presentation of the philosophy and content of the programme, the
responsibilities of each participant and the action plan. A program
for the event can be found in Appendix 5 - Project introductory
training programme.
Online training through three webinars, led by an expert from BtF
(UK). The aim was to acquaint the participants with the know-how 

After the selection of the participants the following activities were
organized:

In practice, when initiating the implementation of the SLEVET
approach, such training could be conducted by an organization with
expertise, provider of socio-psychological training, and the steps
described below must be followed.

The SLEVET project implemented a combination of intensive training
activities for trainers for all mentors and facilitators. These activities
were a combination of local seminars and self-training.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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5 days intensive international training of mentors and facilitators in
Birmingham (UK). The participants were evenly represented by all
parties in the consortium as follows: 12 students selected as
mentors and group leaders, 8 teachers-facilitators, 4 Methodists
and 2 experts from NMS (BG) – the other external consultant in the
project. The aim of the training was to prepare the participants for
the piloting of the programme in their schools, as well as to get to
know each other so that they could exchange experiences and
discuss with each other the issues that concern them. The detailed
program of the event can be found in Appendix 7 - Blended
Mobility Training.
Local workshops with all participants in all four schools. The aim
was for those trained in Birmingham to share what they had
learned with others, to form teams, to distribute tasks and to start
preparing training programmes.

and experience of the English partners in the development of student
leadership with a view to the upcoming training in Birmingham.
Programme of the events can be found in Appendix 6 - Webinars.
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Three-day external training for the development of social
competencies for mentors;
Three-day methodological training of mentors and facilitators for
the implementation of the programme.

In addition, in Bulgaria two more trainings with participants from the
National Secondary School in Finance and Business (NSSFB) were
provided:

These activities were proposed by NMS as a project partner with
experience in training for the development of social competencies and
in its role as an external consultant. 

The programme of the event can be found in Appendix 8 - SLEVET
Training of trainers programme.

This initiative gave good results and the feedback from the
participants was extremely positive. They shared that they felt more
competent and confident in their new roles, which was supported by
the impressions of the teachers-facilitators.

Additional trainings, as well as the subsequent ongoing meetings
between the two Bulgarian teams, had a positive effect on the
development of the internal motivation of the mentors.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Bridging to the Future organized a series of online training webinars
for the mentors and facilitators to introduce them to the project and
to ensure that all participants were familiar with the project’s
fundamentals. The training was conducted using a specialized
webinar platform that allowed for polls to keep the engagement of
the participants high. The training was split into three webinars, each
one hour long and each including a variety of essential information
and discussion-based activities.

- 45 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



The first one-hour online training session introduced the participants
to the project and shared the main project ideas. The project was
simplified and it was shared with the attendees what a leadership
development programme, like the one SLEVET aspires to create,
should aim to look like. The benefits of a leadership skills development
programme was discussed and the QEAS acronym was shared with
the participants for the first time.

The following webinars were a mix of QEAS activities and discussion
topics to get the participants of the project to interact and prepare
themselves for the training in Birmingham. The engagement in
practical and discussion-based activities helped reinforce the idea that
the SLEVET methodology is practical rather than theoretical, and left
the participants with an accurate idea of what to expect at the
blended mobility training in Birmingham. The activities and
discussions used were typical QEAS activities that should be used as
the base for the improvement of a person’s QEAS. Case studies from
Bridging to the Future’s applications of unique leadership
development programmes were shared to inspire the teachers and
mentors present, and to allow them to begin thinking of how they
could utilize the SLEVET programme created and new skills improved.
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STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

As preparation for the training in Birmingham, Bridging to the Future
set the students a task of creating a QEAS activity suitable to share
with the rest of the participants during the mobility, an activity to
reinforce QEAS and allow the students an opportunity to plan their
own sessions and lead them.

The mobility in Birmingham was a five-day event and was
attended by the selected mentors and facilitators who were
present for the online training. The event was the first
opportunity for all of the project’s participants to meet in
person and work together on project activities. Bridging to
the Future used the time to train the mentors and facilitators
and created a programme that allowed them to better
understand the aims of the programme and how best to
execute the future project activities.

Throughout the week, there was a strong emphasis on social
enterprise to improve the entrepreneurial mindset of the participants,
another aim of the project, and allow the participants to realise the
potential of the leadership skills development programme created
and how it could be turned into an enterprise. To introduce the
participants to the theme of social enterprise, the group were toured
around a special section of Birmingham City centre known as the
social enterprise quarter. Large swathes of the week were spent
discussing QEAS activities, their uses and how they could be adapted
to different leadership skills development programmes. The
participants were provided time to share their planned QEAS activities
with the group, giving them their first taste of coaching. This allowed
Bridging to the Future to provide coaching tips and allowed the
participants to improve their confidence. 
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Overall, the blended mobility provided the participants with an
opportunity to improve their QEAS and prepare themselves for the
pilot phase of the project, whilst involving the teachers and mentors in
team building activities that created a strong bond for the future
project activities.

A programme for the each of the respective subjects, prepared by
teacher-facilitators is worked out based on the content of the national
school programme. Concurrently, training is conducted to develop key
social competencies under a programme developed by external
consultants. A sample programme can be found in Appendix 9.

These programmes have to be split into two, with one section focusing
on typical school subjects, and the second section focusing on
transferable soft skills. In the pilot phase of the SLEVET project, 14
lessons were planned. In each country, depending on the regular
curriculum, 12 programmes were developed in the three subjects, 
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STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

combined with programmes for social competencies that will be
developed.

The programmes for the first (introduction) and the last (final) lessons
were the same for all subjects in all schools. We paid special attention
to them, because the beginning and the end of the process set the
framework and are therefore particularly important for efficiency.

The last lesson is dedicated to a summary of the entire training cycle,
sharing feedback from everyone to match the expectations, benefits
and recommendations for the development of the programme.

The programmes with their detailed content are presented below:

The main task of the first lesson is for the participants to get to know
each other, to break the ice, to share expectations, to update the goals
and benefits of the program, to establish the rules of the forthcoming
sessions and joint work. The first lesson sets the basis for further work
on the programme and is largely decisive for the activity and
involvement of participants.

Lesson objectives:

Familiarizing students of 9th grade with the
objectives of the programme and the benefits of
inclusion in extracurricular activities, the roles of the
participants, the organization of work;
Breaking the ice and getting to know the
participants.
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Introduction to the topic and training – At the start of the first
session, trainees should receive information about the upcoming
training: nature, purpose, benefits, responsibilities, time, place, and
the methods of work. Some type of presentation can be used to
visualize the content. Brainstorming is used to define leadership.
The results are recorded on a flipchart sheet that is used
throughout the training cycle.
Introduction of participants - The trainer focuses on how
important it is for the participants to know each other well for
useful and enjoyable future work together. They are given blank A4
sheets of paper to make their name tags and should put them in
front of them. Alternatively, badges can also be used. The trainer
invites the participants to briefly present themselves. Later, they
will have the opportunity to get to know each other better. One of
the trainers starts with introducing him/herself to set the rest of the
group, setting an example and showing how things should
proceed.
Energizing - An ice breaking exercise for predisposing the
participants and creating a comfortbale atmosphere for the group
to work.
Exploring the expectations and concerns of trainees – You can not
be aware that you've arrived if you do not know where you're
going! This is very important for both trainees and trainers, to
synchronize expectations and refine the programme. 

1.

2.

3.

4.

Good preparation and proper conduct of this lesson is a prerequisite
for the effective running of the entire pilot phase of the project and
stimulation of students for active participation until the end of the
training.

It is recommended that each individual planned session is held in one
session slot, and not split into smaller sessions. It is also vital that the
sessions are held in a place where there is enough room for work in
groups, as well as performing dynamic exercises.

Lesson structure:
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5.Setting group rules - This is an important stage of the group
process, because it sets the framework of relationships, permissible
and unacceptable behaviors in the group. A key factor is the
derivation of these rules by the participants themselves.
Participants are divided into pairs and have 5 minutes to think
about what rules they would like to follow in the group. Each pair
then shares their suggestions, which are discussed by everyone,
and if there is consensus, they are recorded on a flipchart sheet. It is
enough that there are 5-6 rules that everyone agrees with.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

NB! The flipchart sheet stays on the wall until the last lesson when it is
time to assess the extent to which expectations have come true. 

For trainees, this is a way to formulate their desires and goals, generate
realistic expectations, and minimize their fears.Trainers need to know
what the trainees want and expect in order to prepare their content.
Expectations are recorded on a flip chart sheet.

Accuracy, compliance with the agreed time
Tolerance, mutual help, listening, kind behavior 
Address each other in first person singular - by their first names
Expressing your own opinion, respecting the different points of
view
Sharing information, skills, abilities, experiences; asking questions
when needed
Mobile phones switched off

GROUP RULES - EXAMPLE

NB! The flipchart stays on the wall until the end of the pilot phase for
reference in case of violation of rules.

Energizing - after the break for better concentration and energy.6.
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Getting to know the trainees - Everyone can share more
information about themselves - for this purpose focused questions
and exercises are used, which in a fun and non-burdensome way
allows participants and trainers an opportunity to discover
similarities between themselves, which is an important
prerequisite for their future joint work and mutual understanding.

7.

Summary and closing - Finishing the lesson with a brief
retrospection of the work done and sharing the benefits by the
participants. They may be asked what they will take, what has been
interesting in the lesson. A list of all participants with contact
information is created and a FB/Viber/Messenger group is created
for easier and quicker communication and information exchange.
The facilitator reminds the group about the time and the topic of
the next lesson.

8.

Participants will know each other well.
Learners will be informed about the objectives, content and
organization of the training and will have identified their
expectations from the training.

Lesson results:
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Lesson Plan - Example:
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This training is based on learning by doing, which means that it should
be given a look back at the activities that have occurred. The purpose
of retrospection is for participants to be able to rationalize, generalize,
and transform their subjective experiences into experiences that they
can put into practice in the future.

Summary and review of what has been learned,
sharing ideas for continuing the process of
leadership development.
Identifying the benefits for participants and
discovering the extent of matching with their
expectations.
Exchange of positive feedback between learners.
Feedback for trainers.

Lesson objectives:

What was the most important thing in the training for you and why
How were the topics useful to you?
How will you use the knowledge and skills you have acquired? 
How will you develop them in the future?
What will you change in your behavior after the participation in this
training?
What else do you want to know before you take the role of a
mentor?
Have you got any suggestions for work improvement, based on
your experience?

List of sample questions for discussion:
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It depends on the trainer how the training will finish. Participants'
efforts should be encouraged; they have to be reminded of what they
have learned, emphasizing the importance of social competences.

The trainer goes back to “My Expectations” from Unit/Lesson 1 and
discusses with the participants to what extent their expectations and
concerns have been confirmed/changed during the course.

Participants are given the opportunity to exchange positive feedback
to each other.

At the end of the lesson, the trainer hands out a feedback
questionnaire about the final training.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The trainer can use the following template with questions to identify
the benefits of learning. He/she has to prepare in advance examples of
practical benefits and to show them to the participants if they have
difficulty with the generation or expression of their ideas:
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Lesson Plan - Example:

Exploring feedback from participation in the learning process is a way
to measure its quality and take corrective action to improve the
effectiveness and satisfaction of all parties involved. This is especially
true for social areas where qualitative changes are not immediately
visible, making them more difficult to measure.The most widely used
training assessment model, created by James and Wendy Kirkpatrick,
measures their effectiveness at 4 levels:
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Reaction - the degree to which participants find the training useful,
attractive and applicable; basically, reflects the emotional attitude
and primary reaction of the participants to the conducted training;
Learning - the degree to which participants acquire the desired
knowledge, skills, behaviors, confidence; reflects the cognitive
assessment of the acquired knowledge and their
benefit/significance for the future development of the participants;
Behavior - the degree to which participants apply what they have
learned after completing the training; reflects the practical aspect
of applying the knowledge and skills acquired in the training in
everyday activities;
Results - the degree to which the expected learning outcomes are
achieved; reflects the global assessment of the process in the
context of the defined needs and the training goals formed on
their basis.

Each of these levels is subject to attention and is addressed in the tools
we use to measure the effectiveness of training, described below:

Three online questionnaires were developed for the three categories of
pilot participants – for teacher-facilitators, for mentors and for trainees.
The questionairres contained 19 identical questions, which were rated
on a scale of 1 to 5, where 1 refers to I totally disagree, 2 - I do not agree,
3 - I am not sure, 4 - I agree, 5 - I fully agree. The questionnaires also
had space for additional comments and suggestions. Links to the
questionnaires were distributed to the project team. Appendices 12, 13,
14. 

When applying the SLEVET Leadership Training Programme, it is
recommended to periodically survey the opinion of all groups of
participants.

The information collected was statistically processed and analyzed.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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The overall trend of the results obtained is definitely positive - over 87%
of the participants gave answers 3, 4 and 5 on all questions and there is
a similarity in the scores of all three groups of participants in half of the
questions. No significant differences were found between the results
of the participating countries.

There is a small number of negative answers (up to 4% of score 1 and
up to 10% of score 2). Nevertheless, all three groups state that half of
the students are willing to participate in such a programme.

Overall, the assessments of mentors and facilitators are higher than
those of students, which is probably due to the specificity of the target
groups. Mentors and facilitators have received previous training in
implementing the approach and have been involved in project
activities since its start, respectively their motivation is more
sustainable and conscious.

The results of the Interim Evaluation (conducted after the 5th lesson
of the programme) show the following:
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On the one hand is the constant shrinking of the labor market and
rising unemployment accompanied by higher demands of employers
for professional qualifications and especially for key competencies of
job applicants. On the other hand, it is constantly decreasing
attractiveness of the school and the inability of education to train a
competitive workforce, with the potential for long-term and
satisfactory career.

SLEVET TRAINING KIT

One of the key reasons for the SLEVET leadership development
programme is the poor level, or absence, of expert support and advice
in business programmes. Too many VET programmes are delivered by
non-experts in real business and they fail to address the key areas of
development required by real entrepreneurs such as resilience,
networking, adaptability, project management, motivating others, and
so on.

Competences (or key competencies) is a term used in the field of
labor market since 1974. In recent years it has been imposed as a
fundamental concept in the field of personal development and
education.

Today it is generally accepted that the development of social
competence as part of key competencies for the labor market is of
essential importance for personal and professional improvement, as
well as for a successful adaptation of the person to changing
conditions.

Social skills are crucial to the motivation of people, for their
achievements and professional satisfaction in the workplace, which
itself affects the quality of their work.
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The positive trends identified in the answers are also supported by
what is shared in the sections for free comments and
recommendations. Positive comments of approval for the activities,
satisfaction with participation in them and welcoming of the project
idea and its realization prevail. 

The results of the interim feedback survey are clearly encouraging for
the project team and motivating for all participants in its pilot phase.

Nevertheless, data analysis gives grounds for optimizing activities in
the following directions:

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Improving the organization of lessons;
Organizing lessons outside the usual school environment
(outdoors);
Organizing joint activities between groups of trainees and some
form of competition between them (i.e. day of the entrepreneur);
Paying more attention to the topics in the subjects (learning
content);
Increased focus on developing student motivation with a view to
sustaining project outcomes.

Unfortunately, it was not possible to study the final feedback due to
the sudden interruption of the pilot process and the lack of possibility
for its continuation at the parameters set by the project. In connection
with the introduction of anti-epidemic measures in all schools, the
implementation of the international and national final workshops
planned to be held immediately after the completion of the trainings
was thwarted.

As compensation for the obstacles encountered and in order to
systematize and summarize the activities and their benefits,
information was collected and analyzed from the lesson diaries, which
shows the following:
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The first lesson diaries quite often reflected the need of better lesson
planning, especially regarding the time, but with the experience, later
this aspect was rarely mentioned. Also, the lesson environment (ICT,
tables, chairs, etc.) was mentioned to be an important part of the
whole lesson preparation. It is also pointed that the mentors should
first try themselves the activities, they have not done, before
presenting them to the younger students - this gives the mentors
more confidence and better lesson results.

During the process, mentors have realised better their strong and
weak points and the teams have started working as one whole. Going
to school in their free time and having lessons then, didn’t seem to be
only a responsibility, but a great time with a lot of fun and usefulness,
spent to help younger students and mutualy developed QEAS skills.
They got more motivated to learn and experiment with new activities.
Younger students studied the school lessons in a new enjoyable way. 

At the beginning mentors had difficulties because of the lack of
confidence, experience and teamwork skills. Relationships with
students were rather formal, but step by step they started to get closer
and enjoy themselves.
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They could develop their competences. Students mentors shared that
they got more experienced, motivated and became better
people/friends.

Students enjoyed themselves more when doing activities together
with the other groups. It helped them to know other students from
the other 9th classes and boosted their relationships and social
activities at school.

Teacher-facilitators were able to monitor mentors’ and trainee
students' development in skills such as collaboration, creativity and
communication. They noted the real improvement in QEAS, especially
with the First Cohort students (teachers-facilitators had a chance to
observe them better during the different type of activities and to
monitor the longer process of their personal growth). The programme
itself engaged students in a more meaningful and motivating learning
experience. Through it, students could understand more deeply and
remember the academic content and retain abilities for a longer
period of time than through a teacher - centered instructional
strategies.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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Through the programme, students became more aware of their
responsibilities and the potential that they have. They deepened their
understanding of Soft skills (QEAS)- such as relationship skills, self
awareness, problem solving, gained insight into the principles of
leadership and collaboration, were focused on emotional awareness,
improved public speaking, and improved their organizational skills and
time management.

Teachers-facilitators find that
the most developed
students’competencies during
the project activities are
effective communication and
cooperation as well as Stress
resilience. Also, problem solving
and planning and organizing
had some development during
the lessons and their
preparation. Development of
leadership competences
subsequently positively
influence students’ academic
results. Trainees improved their
results significantly. They got
more interested in the subject
and  

didn’t think only about their
mark but how to improve their
knowledge and skills. They could
adapt to situations better,
manage their time, develop their
leadership skills and other social
competencies.

Another element for studying
the effect of the programmе is
the trainees' self-assessment of
their progress. To this end, a
standardized skill audit
questionnaire was created for
the five leadership
competencies that the program
develops. Appendix 15 - SLEVET
Skills Audit
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To assess progress on each of their elements, trainees complete the
questionnaire before and after the end of their participation in the
Programme.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

As can be seen from the table below, when comparing the data from
the students' self-assessment, there is an increase in the results of the
second measurement in all items in the range from 0.5 to 1.2 points.

This data clearly shows that the programme has a positive impact on
the development of all QEAS competencies.

It has had the most tangible impact (with an increase of 1.0 and more
in self-esteem) on the development of skills for active listening, giving
and receiving feedback, effective teamwork, motivating others and
encouraging them to give their best, setting and meeting deadlines
for tasks, a clear vision of the planned results, calmly facing difficulties
and failures, as well as maintaining focus when working under stress.

An increase in self-esteem by 0.8 is observed in terms of self-
expression skills and public speaking.

All other skills show progress by at least 0.5. 

 Summary: The results regarding the evaluation of the quality
indicators of the Programme at different stages of its
implementation, through the use of different information
channels and inclusion of all categories of participants in the
programme clearly show the benefits for each of them, which
extends to the school, and for society as a whole.
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Comparative table with summary values regarding the self-
assessment of trainees for their progress:
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The SLEVET Leadership Training Programme is focused primarily on
the development of skills and behaviors, which is why the
accompanying documentation is minimal but mandatory. Its purpose
is to structure the training material, define the roles of the participants,
and monitor the dynamics of the process and the progress of the
participants. In accordance with the questionnaires for identifying the
needs and assessing the progress of the participants in the process,
the training programmes and presentations for each of the trainings
in the different stages of the programme, a Lesson Plan (Appendix 16)
and a Lesson Diary (Appendix 17) have been developed.

All these documents, filled in correctly and in a timely manner, are an
important tool for monitoring, measuring quality and corrective
actions, when necessary in order to improve the programme.
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The SLEVET Leadership Training Programme is performed using the
following types of exercises that make it attractive and enjoyable for
participants:

Aim: These types of dynamic exercises are used as "ice breakers" when
starting the training and for warming up the participants. They are
suitable for both indoor and outdoor use. These exercises are usually
done at the beginning of the lesson and/or after a break. The trainer
can always use them in case the group's energy drops off for some
reason. 

Duration: Typically, these exercises are done within 10-15 minutes,
depending on the number of participants, the complexity of the tasks
and the time the group needs to achieve the result. In case the
participants do not succeed to complete the exercise within the time
limit, it can be repeated later within the current lesson or during the
next one. It is good to give participants the opportunity to complete
the given tasks. 

Analysis: Although these exercises are primarily for toning up the
participants, they can also be used to develop group cooperation. In
cases where participants find it difficult to follow the instructions, the
trainer interrupts the game and asks them guiding questions like:
What is happening? What are you doing? What obstacles do you
encounter? What can you change?

This can be repeated several times until the desired result is achieved. 

After the end of the exercises, a small discussion can be made with the
following sample questions:
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Examples of energizers can be found in Appendix 18.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

How do you feel after this exercise?
What helped you to solve the problem and/or complete the task?
What was hard for you?
Was there a leader in the group?
Did you have a plan how to solve the problem and/or complete the
task?
What can be done better next time? 

The purpose of these exercises is aimed at building and developing
specific social knowledge and skills. For their effective implementation,
it is necessary for the participants to be involved in the working mode
in advance through warm-up activities and focusing on the topic. It is
necessary to take time to explain the goals and to understand the
instructions from the participants.

The duration of these exercises may vary depending on the scope of
the assignment and the level of knowledge and practice by the
participants of knowledge and skills on the topic. A time frame for
implementation is set in advance, and time for discussion and analysis
is provided, which necessarily accompanies the implementation and
really gives the learning value to the game. Depending on the
objectives of the training, the questions for analysis are formulated, as
each exercise can be applied for different purposes and contributes to
the development of different competencies.

Examples of analysis questions are:
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The table below shows the most commonly used exercises during the
pilot phase and their correspondence with the key social
competences that are being developed.

What QEAS did I have to apply and which are required to be
improved? Why?
Are you satisfied with the results achieved?
What made it difficult for you to perform?
What helped you cope?
What did you do well? 
What can you do better next time?

A description of these exercises can be found in Appendix 19.

- 68 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695

SLEVET TRAINING KIT
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Since February 2020, the world has been gripped by the COVID-19
crisis, which has caused drastic changes for people, including and for
school life. The anti-epidemic measures in the countries participating
in the SLEVET project imposed an early and sudden interruption of the
pilot implementation of the program for extracurricular activities, and
subsequently cancellation of all planned international and national
activities present until the end of the project cycle.

The nature of the social competencies, the established approaches
and tools for their development and the overall concept of the SLEVET
project require practical work, which is inextricably linked to live
communication and cooperation between the participants.
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This working approach is currently severely constrained by the
worldwide restrictions on social life, travel and indoor communication.

Moreover, the development of the crisis shows that distance learning
is very likely to become a long-term reality and a common practice in
the education system. Isolation and disruption of normal social life at
school, in turn, exacerbates the need for communication and
cooperation between students, as well as the need to develop their
resilience to stress.

At first glance, it seems that the situation is extremely unfavorable for
the development and future of the SLEVET approach.

Fortunately, the initiative and experience of one of the mentors of an
English language group - a student at NHSFB (BG), encourages us
that the programme can be applied online.

After start of distance learning at the end of March 2020, she
conducted 11 more lessons with her group until the end of the school
year - two hours every Saturday. 
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In preparing the lessons, she adhered to the methodological
prescriptions of the program, in addition to using the following online
resources:

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

She has also adapted energizing exercises aimed at "mental"
gymnastics and concentration. In her work she applied brainstorming
and group discussions between the participants, as well as she used
variable forms of homework (individually and in pairs) with which to
maintain their engagement and to develop communication skills and
cooperation in the group.

Here is what she shares about the last lesson:

„We talked about what our grades for the year would be. Four of the
students have a 6 in English class. Only one of them has a 5. However,
taking into account that this student had a 4 last year and the first
term, we can see that there has been an improvement and I expect a
6 next year.

We had a discussion in English about the summer vacation and our
plans. We talked about how not to waste our time during the break 

Series Friends - https://eslvideo.com/series.php?id=Friends%20S.1
Spyfall online game - https://www.spyfall.app/
A single life - video - https://youtu.be/pzAZnOyMTI4
Kahoot online game - https://kahoot.com/schools-u
Taboo game - https://playtaboo.com/playpage
Quotes from movies - https://www.infoplease.com/culture-
entertainment/film/top-100-movie-quotes
“Yes man” - the film - https://www.dailymotion.com/video/x3fppxl 
Scavenger hunt - https://en.wikipedia.org/wiki/Scavenger_hunt
TedTalk - what really happens to the plastic you throw away -
https://youtu.be/_6xlNyWPpB8
Skribble.ro - online game - https://skribbl.io
Codenames - https://codenames.game
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and to make the most out of it. I gave the students “homework” to
write down on a piece of paper one summer goal, something they
want to have achieved by the end of the summer and try to
accomplish it. After this each student shared their thoughts and
opinions of the SLEVET project and I asked them several questions on
how the programme could be improved, however, their feedback was
only positive. To conclude this lesson, I made the students write a
short paragraph on “My SLEVET experience”. After reading them, we
had a heartfelt discussion once again and we said our goodbyes for
the summer.“

Student`s feedback clearly shows that the trainees are happy with
their participation and would continue; have developed certain skills
and/or overcome some fears; the time spent was undoubtedly useful
and no less enjoyable. Here is what they share:

„... I am gonna be honest, I really liked that at some point or for a
period of time I was like a leader. I have never imagined that I could
do it. So, I am very thankful for everything. I am happy that I met new
people and that with them we had something that was ours.”
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“... For me this is something I will remember with a smile for years to
come. I realized that as long as I relaxed I could speak English and
write and that helped me at school.”

“... On this programme I met unique people who don't laugh at you if
you make a mistake. I always feel very good after a meeting and even
if I am not in the mood before when we finish I am happy.”

“... I will remember all these memories and if we go back in time, I
would join again without thinking.”

“... I’m very glad that I decided to participate in this programme. If this
project continues next year, I will participate again.”

“... I can call this programme a real adventure. I think it's worth every
second of my time.”

“... Thanks to the group, I felt like part of the team and they helped me
cope with my fears. I also improved qualities such as teamwork. I
overcame my anxiety. I don't know if I can describe it but it was a
mixture of happiness, peace and satisfaction. Thanks to SLEVET for
this opportunity and also to my mentor and the whole group."

Time scheduling during quarantine (why and how)
Relaxation techniques during quarantine (description and long-
distance exercise)
Discussion with participants (comments about evaluation results)
and closure of the training process.

During the pandemic, a mentor from SCV (SI) conducted an online
session with his group of trainees. The lesson focused on current topics
related to:
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These examples of proactive behavior illustrate the positive effect of
developing leadership among students. Their actions taken ad hoc
under the pressure of the situation show the potential of the
programme to adapt it to the virtual environment. This encourages us
for further development work to create online resources within a new
project initiative, guided by the belief that the SLEVET Leadership
Programme is useful and necessary for VET schools.

Appendix 1. Questionnaire for students

Appendix 2. Questionnaire for teachers

Appendix 3. Questionnaire for parents

Appendix 4. Competences description

Appendix 5. SLEVET Introductory training programme

Appendix 6. SLEVET Online training - Webinars

Appendix 7. SLEVET Blended Mobility training

Appendix 8. SLEVET Training-of-trainers programme

Appendix 9. SLEVET Soft skills development programme

Appendix 10. First lesson exercises

Appendix 11. Last lesson exercises

Appendix 12. Feedback form – SLEVET Facilitators

Appendix 13. Feedback form - 9th grade students

Appendix 14. Feedback form - SLEVET Mentors 

Appendix 15. SLEVET SKILLS SELF-EVALUATION 

Appendix 16. SLEVET Extra lesson plan

Appendix 17. SLEVET Lesson diary 

Appendix 18. Sample energizing exercises

Appendix 19. QEAS examples
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Dear Students,

The purpose of this survey is to identify your needs for additional
training to better develop your potential.
Please reflect your opinion on the scale from 1 to 5, where:
1 – not at all;  2 – not much;  3 – to a certain extent;  4 – very much;  5 – extremely

Respondent`s additional info:
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Dear Teachers,

The purpose of this survey is to identify the needs of your children for
additional training to better development of their potential.
Please reflect your opinion on the scale from 1 to 5, where:
1 – not at all;  2 – not much;  3 – to a certain extent;  4 – very much;  5 – extremely

Respondent`s additional info:
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Dear Parents,

The purpose of this survey is to identify your needs for additional
training to better develop your potential.
Please reflect your opinion on the scale from 1 to 5, where:
1 – not at all;  2 – not much;  3 – to a certain extent;  4 – very much;  5 – extremely

Respondent`s additional info:
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Goal: To present programme activities; to explain and assign the roles,
responsibilities and benefits of the different participants; to develop
communication skills and team spirit among participants; to support
the motivation of the team. 

Participants: min. 14 participants - 3 subject teachers, 9 students 10
grade, support staff.

In case there are more students/teachers who are motivated to join, it
is possible more participants to be involved/invited.

Documents: List of the participants with contact information 

Duration: Approximately 4 hours

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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SLEVET project simplified

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The project aims to develop a student driven leadership
programme.
Group of older students will improve their key QEAS (key hard and
soft skills) and will train group 2 in QEAS and then teach younger
students educational subjects using their new skills.
Involves peer to peer mentoring – effective way of learning and
improving.
6 Partner organisations from 5 different countries – Bulgaria,
Latvia, Lithuania and Slovenia, UK
Student driven leadership programme increases the employability
of the participants 
The methodology is practical rather than theoretical.
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What is a Leadership Development Programme?

Aims to build a sustainable leadership programme for the benefit
of the school and its community.
Aims to develop the students’ leadership skills so they are better
able to contribute effectively to their community.
Done via cascade learning meaning that one-year group of
students will pass their knowledge and skills to the younger year
group.
Give students ownership of the programme so that the leadership
programme is student driven and reflects their characters and
vision.
Provides an opportunity for students to develop a range of
employability skills, event management, project management and
budgeting whilst allowing them to experience challenge, failure
and the development of resilience.
Based on a peer-to-peer coaching strategy with real life outputs
such as projects or small businesses.
Group 1 of young people are coached by specialist coaches to
develop their range of leadership QEAS via practical programme of
activities.
Group 1 of young people then coach group 2 of young people the
same programme.
Group 1 and 2 then organise an event to further develop their
skills.Group 2 then coaches group 3 of young people.
Constant cascading model.
A programme that enables young people to practically, actively
and sustainably assume leadership roles within a school or
community.
In the United Kingdom, there is a Leadership Development
Programme that consists of 120 students aged between 13-18.
The older students coach the younger students on a weekly basis
for 45 minutes, following a syllabus that is designed by the
students and delivered by the students (peer to peer).
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Improves the skills that are desired by employers.
Improves the skills that are not taught in a classroom situation, but
equally important to help an economy and community thrive.
Programme is practical, not theoretical.
125 students who participated in a Leadership development
programme were asked what skills they feel they improved:
Communication skills (94%)
Confidence (87%)
Leadership (82%)
Decision Making Skills (79%)
Promotes Entrepreneurship among youth – QEAS
Promotes Leadership
Increases social cohesion It enables young people to have a greater
confidence and range in their entrepreneurship and employability
and so that they can be more employable, effective and well-
rounded for their life after education.
It enables the practical and organic evolution of a range of
qualities, experiences, attitudes and skills (QEAS) which are
essential to an economically productive life.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

What does a Leadership Development Programme do?

QEAS and its importance

Quality
Experience
Attitude
Skills
QEAS involves both social entrepreneurial and leadership skills as
well as skills such as: Problem Solving, Decision Making, Resilience,
Verbal Communication, Written Communication, Event
Management, Practical skills development. Skills that are required
in the real world.
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Examples of QEAS activities

We are now going to look at two examples of activities that are
used when group 1 of student’s train group 2 of students.
Each activity is designed to improve the QEAS skills, the necessary
skills required to improve employability and basic leadership.
Remember, the following activities are always practical.
Appendix 19 - Sell that spoon, Random request

QEAS improved

Verbal communication
Written communication
Teamwork
Leadership
Presenting
Creativity
Organisation

Leadership development in the UK

5-minute Video explaining the benefits of a leadership
development programme in the UK called SLAM!
https://www.youtube.com/watch?v=7WO4moEZGlQ

Discussion for participants

What is Leadership?
Name example effective leaders and why they are successful?
What is unsuccessful leadership and why?
What would you like to achieve through learning more about
leadership?
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What is Leadership? - The action of leading a group of people or an
organization. Leaders help themselves and others to do the right
things. They set direction, build an inspiring vision, and create
something new.
Name an effective leader? Why were they successful? - Bill Gates –
owns Microsoft. He encouraged and nurtured enormous creativity
and innovation from people, and made a point of recognizing
achievements. Led with an authoritarian style.
What is an unsuccessful leader and why? Many reasons that a
person could be an unsuccessful leader. Losing sight of an end
goal, procrastinating, lack of authority, lack of decision-making
skills etc etc etc.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Feedback

Concluding remarks

Looked at the basic leadership development model that is used in
the UK.
Learnt about QEAS and its importance for the real world.
Learnt about how QEAS is taught and some example activities.
Discussed leadership and your thoughts about leadership.

So far, we have:

What were the Key Learning Points from Webinar 1?

Leadership development programme aims to develop the
students’ leadership skills so they are better able to contribute
effectively to their community.
Based on a peer-to-peer coaching strategy with real life outputs
such as projects or small businesses.
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A programme that enables young people to practically, actively
and sustainably assume leadership roles within a school or
community.
Improves the skills that are desired by employers.
Improves the skills that are not taught in a classroom situation, but
equally important to help an economy and community thrive.
QEAS.

More QEAS examples

Reminder – QEAS has to be improved by practical games and
activities that train the key skills required. 
The only way to improve leadership QEAS is by playing practical
games.
The following activities all train different skills that are part of
leadership QEAS.

A DAY IN THE OFFICE

Your group is a team working within the Jaguar Land Rover factory in
Solihull.You start with a budget of £40,000 each minute that take in
this whole activity; your team has a cost to Jaguar Land Rover of
£1,000. Each activity will lead to Jaguar Land Rover paying your team a
suitable amount of money, but by failing you will cost Jaguar Land
Rover money. 

You have 40 minutes to deal with all of the following actions that
demand your time. For each of the following situations and actions,
you must reach a solution, answer or decision. You must complete all
of the situations and actions within the time set or face a penalty. If
you are successful, then you will receive a bonus (as described below). 
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SUCCESS
      
Your team receives a bonus of £10,000 if all of the situations and
actions are successfully completed within the time period given.

FAILURE

Your team receives a penalty of £15,000 if you fail to successfully
complete all of the tasks within the time period.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

ACTION 1 - PRODUCTION AT RISK

There is a problem in the factory. It is a cold spring, with night
temperatures outside reaching freezing. The night shift manager has
just called you:

'Hi, we have a real problem on the production line. The heating has
failed in the main production area and the minor production area.
With temperatures due to fall to freezing tonight, the Trades Union
officials have warned me that they will have to tell their workers to
stop working in the factory unless we do something in the next 15
minutes. Can you please take responsibility for making sure that the
night shift does not walk out — email me your solutions within 15
minutes.' 

SUCCESSFUL COMPLETION OF THIS ACTION - £50,000
FAILURE ON THIS ACTION - MINUS £75,000 

WHAT IS YOUR SOLUTION? WRITE IT HERE AND PRESENT IT TO A
MEMBER OF STAFF AT THE CORRECT TIME.
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ACTION 2

You have received this memo from the Personal Assistant to the
Managing Director: 

'Dear Team, the Managing Director wants me to remind you that in
September, 2014 it is the Russian celebration of "Car and Vehicle Day"
and as a company we need to prepare a video to send to Moscow to
show Jaguar Land Rover in the best light. The MD wants to know your
ideas and thoughts about this. What should the video include, do you
think? Who will make the video? What is the cost? The MD sees this
as an important event for us, so if you could get back to me that
would be great. Thanks.' 

SUCCESSFUL COMPLETION OF THIS ACTION - £20,000
FAILURE ON THIS ACTION - MINUS £15,000

WHAT ARE YOUR IDEAS? WRITE IT HERE AND PRESENT IT IN
WRITING TO A MEMBER OF STAFF AT THE CORRECT TIME.

QEAS improved

Time management 
Organisation
Team work
Verbal communication
Written communication
Money management – need the most money
Problem solving
Decision making
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Process

You have to put all chairs into the circle before the activity (or you can
ask the students to do it so, this depends on situation and activities
you were completing before). Ask the students to stand outside the
circle (behind the backrests of the chairs). 

Following that action give the instructions:

Each of you has to hold a chair with one hand touching the backrest
part so that it stands on two legs (leaning the chair forward). 

Your task will be:

To move around the circle and none of the chairs must fall down (the
chairs must touch the ground with two legs only). 

NB! Students are not allowed to touch two chairs at the same time or
to touch a chair with any other part of the body (except for a hand -
left or right).

Group members must find a way to do the task. If any chair falls down
as they proceed, the activity has to be started from the beginning.

You might like to start by dividing up the group into smaller groups
for this activity and then build up into larger groups.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

QEAS improved

Ability to share ideas
Concentration
Adjustment of actions
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QEAS improved

Verbal communication
Written communication
Decision making
Problem solving
Logical thinking skills
Teamwork

Sense of other group’s members
Ability to make group decisions
Ability to share responsibilities
Active listening
Planning
Stress management

SHIPWRECKED - will you survive? 

Imagine that your group has been shipwrecked on an isolated desert
island without any communication to the outside world. 

It is likely that you will be marooned here for at least 2 years. There is
no population on the island except your group. 

What rules and laws do you think you should introduce and how do
you think these would be enforced? 

Each person is able to take choose one item to have on the Island.
Discuss what items you would take and reasons why. 

You must produce a written statement of your group's collective
intent.
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To improve their basic leadership skills.
QEAS involves the following skills: Confidence, leadership,
teamwork, negotiation, verbal communication, written
communication, resilience, adaptability, time management,
planning, anticipation, responsibility, reliability, academic
attainment, vision, aims and objectives, relationship building,
motivation of others, self-motivation.
The above skills are desired by employers and are very useful in the
real world.
These skills are necessary but cannot be trained in a classroom.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Why do young people need to learn Leadership QEAS?

What could they do with their improved Leadership Skills?

Lead events in the local community.
Outreach to the local community.
Improved presentations and friendships at school.
Higher academic attainment.
More employable.
Lead events at school.
Use the skills improved after leaving school and moving into work.
At home and in the community, decision-making is required every
day!

Lots of things!:

Conclusions

QEAS is key when transitioning to the real world.
Best way to improve QEAS is through practical games.
Improved leadership skills open new doors and new paths.
Improve local community.
Improve school community.
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To coach and train young people to develop QEAS.
To coach and train aspiring entrepreneurs to develop enterprise
and entrepreneurial competencies.
To coach and train youth workers to develop QEAS, enterprise
competencies, project management and leadership so that they
can work with others to develop a similar set of skills and attitudes.
To coach and train employees within an organisation to become
intra-entrepreneurial. (The main difference between Entrepreneur
and Intrapreneur is that Intrapreneur is an employee, and
Entrepreneur is free and the leader of the operation).
To build capacity within organisations.
To coach and train people with disadvantages to become
employable.
To coach and train people with disadvantages to develop QEAS.

QEAS is very practical rather than theoretical.
QEAS is a vast array of key skills.
Employers desire young people to have good QEAS.
Having good QEAS makes young people attractive to employers.
Having good leadership skills means a young person can make a
change in their community and can show responsibility.

What were the key learning points from Webinar 2?

How BTF uses their Leadership Development Model?

Case Study 1

Aim: To coach and train people with disadvantages to develop QEAS.

Cerebral Palsy Midlands is a charity in Birmingham, which looks to  
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support the Cerebral Palsy community. BTF worked with them to train
their staff using a leadership development programme and then
worked with the staff to enable 50 people with cerebral palsy to
develop QEAS and become more active in the local community.

Using a variety of activities, the people with cerebral palsy were
coached in QEAS and then developed their own project to assess and
award a disability accessibility charter mark to local businesses, cafes,
restaurants, bars.

Using the confidence and skills gained from the programme, they
developed the criteria for the mark, and went out and assessed the
individual shops and restaurants themselves.

This project, whilst not necessarily entrepreneurial, helped the service
users develop skills such as project management and team working,
and also developed them personally, improving their confidence and
interpersonal skills.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS
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Case Study 2

Aim: To coach and train aspiring social entrepreneurs.

KEFW Community is a Birmingham based social enterprise and
charity which is led by and staffed by young people, aged 18 and
under. It has an income of around £35,000 per year. 

The young people were coached to develop QEAS (Qualities,
Experiences, Attitudes and Skills) via a leadership development
programme and then deployed these QEAS in a number of practice
situations to test project management, enterprise, event
management, communication skills, customer service, delivery quality
and resilience. The next stage was to develop a real business: sport
coaching and academic coaching, for which customers paid and the
young people delivered.

https://www.youtube.com/watch?v=cnPtRlvbZuE

Student Activity - Discussion

What QEAS would the group of people suffering from Cerebral
palsy want to improve most?
What QEAS would the trainers who train the cerebral palsy group
require and want to be trained?
What QEAS would the students want to improve for their social
enterprise business?

Aim: To coach and train aspiring social entrepreneurs.

Feedback

What QEAS would the group of people suffering from Cerebral
palsy want to improve most? - Confidence, Communication,
Teamwork.
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Below you will see the possible ways in which the school will spend
the money.
You must agree as one group the proposal, which must be made
in writing and verbally and should be addressed to the Director of
Finance.
You have 20 minutes to make your decisions and present a verbal
and written proposal.
You must spend all of the money. No changes can be made to the
costs - they represent the best value option each time.

BURSAR BEDLAM

Your group is now the Committee for the Advising of the Director of
Finance (CAD) at your school and you must decide upon a proposal to
the Director of Finance about the expenditure for the school for
2019/2020.

The school has had a budget of £10 million — how should your school
spend this money?

TASK

1.

2.

3.

4.

POSSIBLE WAYS OF SPENDING THE MONEY — ALL BEING
CONSIDERED BY THE COLLEGE. WHICH ONES WILL YOU CHOOSE?

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

What QEAS would the trainers who train the cerebral palsy group
require and want to be trained? - Leadership, Communication,
Organisation.
What QEAS would the students want to improve for their social
enterprise business? - Organisation, Money management, event
management, communication.
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An astro turf/all weather pitch - £2 million
Community outreach programme to encourage more pupils from
disadvantaged backgrounds to study at university over the next 5
years – £1 million
A new chemistry and physics building with state-of-the-art
laboratories - £4 million
The introduction of new subjects to the college curriculum, namely
Chinese, Russian and Japanese and with staffing and resources - £1
million over 3 years
New swimming pool - £4 million
New state of the drama theatre, performance space and lecture
theatre complex- £6 million
6 new tennis courts - £1 million
Buying up of land to allow for the expansion of the school - £3
million
Free trips, for the school’s students, to foreign destinations for the
next 3 years - £1 million
Donate £500,000 to the charity 'Greenpeace'
New outside recreational facilities for the school - outside table
tennis tables, outside table football, canopied areas, outside chess
boards, new seating areas - £1 million
Complete refurbishment and upgrading of the main college
building—£2 million
Buying an adventure centre for the school to use - £2.5 million
Building a new library - £2 million
A fleet of 10 carriers to act as minibuses to transport children - £
500,000
Donate £250,000 to the charity 'Save the Children' 
An extended Dining Hall - £1 million

You must choose from the following options:
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Money management
Organisation
Communication      
Leadership
Teamwork

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

QEAS Improved

What will happen in Birmingham?

Theoretical training to solidify knowledge of the leadership
development programme.
Practical training – QEAS activities.
Study Visit to KEFW Community.
Study Visit to social enterprise in Birmingham.
Understand how to apply SLEVET into local communities and
contexts.

Preparation

During the training, you have seen numerous activities that will
improve your QEAS and leadership skills.
In Groups of 4, we would like you to create an activity that you will
present to the rest of the group when you are in Birmingham.
The activity must improve at least 3 or 4 key skills.
A plan of the activity should be created and brought to
Birmingham.
The game should be suitable so that it can be used as part of your
own leadership development programme in your countries.
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Introduction to the week – What is SLEVET? What is a leadership
development programme? What does SLEVET do? The week’s
programme.

Why are we here?

SLEVET Project blended mobility training week.
14 teachers and experts.
12 students.
Aims:

Improve our QEAS.
Know how to improve QEAS of our colleagues at home.
Improve entrepreneurial competencies and attitudes.
Be able to train colleagues in pilot phase.
Establish connections with other partners to ensure
subsequent work is effective.
Understand new roles in Leadership approach.

Bridging to the future

Bridging to the Future (BtF) is a private investment and consulting
company located in Birmingham and London, in the UK.
BtF’s goal is to empower and support entrepreneurs from a variety
of backgrounds such as migrants, refugees, LGBT, and women by
investing in startups, small businesses and social enterprises.
Created Student driven leadership model to empower young
people, make them more employable but also improve their
entrepreneurial qualities to help the local community.
There is a need in the UK for young people with desired
employable qualities.
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SLEVET project

The project aims to develop a student driven leadership
programme.
Group of older students improve their key QEAS (key hard and soft
skills) and train group 2 in QEAS and then teach younger students
educational subjects using their new skills.
Involves peer to peer mentoring – effective way of learning and
improving.
6 Partner organisations from 5 different countries – Bulgaria,
Latvia, Lithuania, Slovenia, and the UK.
Student driven leadership programme increases the employability
of the participants.
The methodology is practical rather than theoretical.
Aims to develop a leadership development programme for
developing leadership and entrepreneurship skills, attitudes and
mind-set of students in VET schools.
The innovation elements of this programme: Peer-to-Peer
coaching and Peer-to-Peer training are applied; teachers are
Facilitators; it involves real entrepreneurs; students gain
experience as Leaders in real situations.

What is a leadership development programme?

What does a leadership development programme aim to do?
Aims to build a sustainable leadership programme for the
benefit of the school and its community.
Aims to develop the students’ leadership skills so they are
better able to contribute effectively to their community.

What does it involve?
Done via cascade learning meaning that one-year group of
students pass their knowledge and skills to the younger year
group.
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Give students ownership of the programme so that the
leadership programme is student driven and reflects their
characters and vision.
Provides an opportunity for students to develop a range of
employability skills, event management, project management
and budgeting whilst allowing them to experience challenge,
failure and the develop based on a peer to peer coaching
strategy with real life outputs such as projects or small
businesses.
Group 1 of young people are coached by specialist coaches to
develop their range of leadership QEAS via practical
programme of activities.
Group 1 of young people then coach group 2 of young people
the same programme.
Group 1 and 2 then organise an event to further develop their
skills.
Group 2 then coaches group 3 of young people.
Constant cascading model.
A programme that enables young people to practically, actively
and sustainably assume leadership roles within a school or
community.
In the United Kingdom, there is a Leadership development
programme that consists of 120 students aged between 13-18.
The older students coach the younger students on a weekly
basis for 45 minutes, following a syllabus that is designed by
the students and delivered by the students (peer to peer).

What does a leadership development programme do?

Improves the skills that are desired by employers.
Improves the skills that are not taught in a classroom situation, but
equally important to help an economy and community thrive.
Programme is practical, not theoretical.
125 students who participated in a Leadership development
programme were asked what skills they feel they improved:
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Communication skills (94%)
Confidence (87%)
Leadership (82%)
Decision making skills (79%)
Promotes Entrepreneurship among youth – QEAS
Promotes Leadership
Increases social cohesion

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

QEAS and its importance

Quality
Experience
Attitude
Skills

It enables young people to have a greater confidence and range in
their entrepreneurship and employability and so that they can be
more employable, effective and well-rounded for their life after
education.

It enables the practical and organic evolution of a range of qualities,
experiences, attitudes and skills (QEAS) which are essential to an
economically productive life.

QEAS involves both social entrepreneurial and leadership skills as well
as skills such as:

Problem solving, decision making, resilience, verbal
communication, written communication, event management.
Practical skills development. Skills that are required in the real
world.
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Introduction to the week: What is SLEVET? What does SLEVET do?
The week’s programme.
Partner and participant introductions – presentations from each
country.
Social enterprise in Birmingham. SLEVET practical activities.
Partner set tasks/follow up.

The week’s programme – Day 1

The week’s programme – Day 2 

KEFW leadership and community case study. 
Practical SLEVET – activities to develop QEAS. 
How SLEVET is used at the school and in the community.
Social enterprise context of SLEVET.
Revise and develop plans for the activity plans from students from
Lithuania, Latvia, Slovenia and Bulgaria.

The week’s programme – Day 3 

The activities planned by students from Bulgaria, Lithuania,
Slovenia, Latvia.
How do we develop SLEVET activities? Top tips.
The SLEVET methodological guide. 
How can we best use student led leadership in our own countries?
Group work and presentations. 
SLEVET practical activities.

The week’s programme – Day 4 

King Edward VI Five Ways’ school visit. 
Setting up a SLEVET programme – top tips.
King Edward VI Five Ways’ student led activities and case study.
Practical SLEVET – Q&A about SLEVET and how to organise it,
develop it and sustain it.
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Key learning from the week so far – group work and partner
presentations.
What student led change do we want to make? The issues in our
own countries. 
Plenary, end, goodbye.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

The week’s programme – Day 5 

- 103 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



SLEVET TRAINING KIT

- 104 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

- 105 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



SLEVET TRAINING KIT

- 106 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



The purpose of the exercise is that participants memorize their names
and warm-up.

All participants are in a circle. The trainer has a small ball. The task is to
pass the ball in the circle without allowing the ball to fall on the
ground as everyone who throws the ball calls the recipient’s name.
Each time the ball falls on the floor, a short discussion is made about
what can be improved.

Duration – up to 10 minutes.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

1. Ball game 1

2. My expectations

The trainer draws the
following picture on
a flipchart sheet (or
prepares it in
advance):

He/she introduces
the exercise in the
following way to the
trainees:

- 107 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



SLEVET TRAINING KIT

„Imagine that the training we are about to have is a journey we will
make together. Travel is pleasant, but sometimes a difficult activity.
That‘s why in the picture you see there is a hill that we have to climb
together and experience pleasant feelings of having achieved
something and then safely go down into the valley. Everyone has
different reasons to join this trip, as well as different expectations and
fears.“

Each learner receives two colored sticky notes (orange and green).

The trainer goes on: „You have 5 minutes to think and write on the
orange sticker what you expect from the training, what you would like
to get from it and what need of yours it should satisfy. What do you
want to learn and try? Write down your fears on the green sticker." 

When all participants are ready, the trainer invites them to stick their
stickers on the flip chart: expectations somewhere at the top of the
picture – the space is marked with a positive sign (plus), the fears – at
the bottom of the picture marked with a negative sign (minus).

The trainer reads all of the stickers quickly, starting from fears. He/she
draws attention to unrealistic expectations; summarizes which
expectations and concerns are identical or similar in meaning.

He/she promises that learning will meet the participants‘ expectations,
emphasizing that success will depend primarily on themselves and on
the efforts they make to engage actively in the activities. 

The flipchart sheet is put on a place where everyone can see it. During
the training, reference is made to participants‘ expectations, especially
when they start to come true.

At the end of the pilot phase (Lesson 14), the trainer has to return back
to the flip chart with expectations and concerns, discuss them together
with the participants and find out which ones have come true.
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3. Ball game 2

The aim of the exercise is to enhance the process of getting to know
each other better and to raise the energy of the group after the break.

All participants are in a circle. The task is everyone who gets the ball to 
 say 3 adjectives that start with the first letter of his/her name that best
describe him/herself.

Duration – up to 10 min.

4. Speed dating

The chairs are arranged in two concentric circles facing each other. The
participants take up the seats. Those who sit on the outer circle of
chairs are given a sheet of paper A4, and they choose a colored pencil.
They write the name of the person sitting opposite. The task is to start
drawing a picture of him/her after a starting signal is given. After 1
minute they move to the chair to the right, leaving the sheet of paper
in place and taking the pencil with them. At the new location, they
continue to draw the portrait of the person from the inner circle on the
sheet started by the previous participant. And so, they move around
the circle and continue to build the drawings until they return to the
starting position. Then they exchange places (inner, outer circle) and
everything repeats.

At the end each pair has 10 minutes to speak – what each sees in
his/her portrait, what he/she likes, how he/she can relate it to his/her 
 behavior; or take a consecutive interview following some model
questions – Who is your favorite subject, sport, art…? What do you like
to do in your free time? Something surprising/little known/super
interesting for you… Then they present themselves to the others as
they are in pairs. They share what they have found in common.

The drawings remain as a nice memory from the exercise. 
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1. Free falling

Option 1: The participants are divided into groups of 5-6 people, who
are arranged in a circle. A volunteer stands in the middle with eyes
closed, relaxes and they push him/her gently around the circle (1-2
min.). Roles change until everyone participates.

Option 2: The participants are divided into groups of 5-6 people, who
are arranged in a row. A volunteer stands in front turning his/her back
to them with his/her eyes closed, relaxes and falls back so others have
to catch him/her. Roles change until everyone participates.

This exercise is good for team building and fostering mutual trust.

2. Net of good relationships 

The participants are sitting in a circle. The trainer has prepared a ball of
yarn and gives the following instruction: 

"Your task is to give positive feedback to one of the others. Now think
of something nice that you noticed in his/her behavior during the
training. The first one to receive the ball must hold the end of the
thread with one hand and throw the ball to the one he/she has
chosen. When the other holds the ball, the first one says what he has
thought. The second holds the thread with one hand, throws the ball
to his chosen participant and makes his/her message. You can roll the
ball as many times as you want. The exercise will end when you run
out messages."

If the group has worked well and has formed an atmosphere of
positivity and cooperation at the end of the exercise a thick "spider
web" that can withstand (on which can be placed) different weights -
eg. notebooks, a chair is formed.
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Conclusion: Good relationships can withstand heavy burdens.

Note: If the yarn is too thin or not strong enough, the net may break
from the weight. If the group is very large, the "web" will be not dense
enough.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

3. Atoms

All participants are standing. The trainer instructs them by showing
them what to do: 

"Molecules are constantly moving. They are made up of a different
number of atoms, which also constantly move in space and around
their axis. Move like atoms. Let's build molecules of 2 atoms (the
participants are grouped by two with hands on the shoulders).
Molecules do not stop moving ... And now we build … molecules of 3
atoms, … of 4, … of 5. Now, make a big molecule of ... atoms (according
to the number of trainees)."

All of them hold their hands and clap for the end.

4. Benefits
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I consider it important to add (areas of improvement):

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Country: ........................................., Date: ......................

Dear Facilitators, 

please share your impressions and benefits of the 5 lessons completed
by evaluating from 1 to 5 the statements below.
Please reflect your opinion on the scale from 1 to 5, where:
1 – not at all;  2 – not much;  3 – to a certain extent;  4 – very much;  5 – extremely
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Country: ........................................., Date: ......................

Dear Facilitators, 

please share your impressions and benefits of the 5 lessons completed
by evaluating from 1 to 5 the statements below.
Please reflect your opinion on the scale from 1 to 5, where:
1 – not at all;  2 – not much;  3 – to a certain extent;  4 – very much;  5 – extremely

I consider it important to add (areas of improvement):

- 114 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



I consider it important to add (areas of improvement):

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Country: ........................................., Date: ......................

Dear Mentors, 

please share your impressions and benefits of the 5 lessons completed
by evaluating from 1 to 5 the statements below.
Please reflect your opinion on the scale from 1 to 5, where:
1 – not at all;  2 – not much;  3 – to a certain extent;  4 – very much;  5 – extremely
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Name: ............................................................................................................., Date: ......................
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Participants

Trainers
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Trainees
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Date:                                                                                        
Place:        

                                                                             
1. Lesson leader: ……………………………                   
2. Facilitator:  .…………………………………

Sorting

Students are invited to rank in a line/row by different criteria:
height, alphabetical order of the first name, date of birth... This
exercise can have many variations: a) The ranking arrangement can
be done on the floor or on chairs.
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b) The participants could be asked to rank without the right to talk to
each other (if the emphasis is on non-verbal behavior) or could be
allowed to speak (if the aim is towards asking questions). This exercise
is good to start working together in a group.

Two truths and a lie 

Each participant has to come up with three statements/sentences for
oneself, two of which are true, and one is a lie. When he/she tells them
to the group, the other participants have to point out the lie. The
game is suitable for groups where the participants do not know each
other very well to make it difficult to guess the lie. In case they are
classmates, they can be encouraged to think of more difficult lies to
guess.

The exercise can also be done in pairs, where the participants could be
encouraged to meet as many other students as possible. 

This exercise is appropriate for getting to know the participants.

Seats exchange

The chairs are arranged in a circle. Their number is one less than the
number of participants. Students are sitting on the chairs. The trainer
stands in the center of the circle and says: "All who ... to swap their
places (he/she chooses some feature, like: do some sports, love
literature, have a pet, etc.)" Everyone, who meets this feature, gets up
and changes places and is not allowed to sit back on their latest chair
again. The trainer is also trying to sit somewhere. The one who fails to
sit remains in the center and sets the rules for the next round. It is
advisable this exercise to continue until all participants have been in
the center of the circle at least once. 

This exercise is appropriate to energize the group.
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The participants are standing in a circle facing inwards. They get hold
of each other’s hands with crossed arms. The task is for all to turn face-
to-face without letting their hands go. Typically, an entanglement
occurs, and after 2-3 unsuccessful attempts the trainer interrupts the
game and asks questions for analysis. The exercise continues until its
successful completion. 

This exercise is appropriate for energizing and stimulating
collaboration and creativity within the group.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Knotwork

Bonding a knot

The trainer has prepared a rope with a length of 10-15 m. All
participants are arranged standing in a circle. The trainer invites them
to catch the rope with both hands. The task of the group is to make a
knot in the middle of the rope without removing their hands from it.
They have the right to speak and move, but not to let go of the rope.
The trainer checks if both of the task conditions are met.

This exercise is appropriate to stimulate collaboration and creativity in
the group.

Turn the sheet

Participants are divided into groups (5-6 people). Each group is given
one sheet of paper size A3. All participants of each group have to step
on the sheet and stay there for 1 minute. This task could also be given
for the entire group (at least 8 participants) for completing the same
instruction on a flip chart sheet. Modifications are possible regarding
the number of legs and hands that touch the sheet.

This exercise is appropriate to stimulate collaboration and creativity in
the group.
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Snail

The participants are in a row sorted by their height. They grab their
hands and wrap tightly into a snail. The tallest and the lowest hold
each other with their free hands. The snail has to unwrap without
letting go of participants' hands. Typically, an entanglement occurs
after 2-3 unsuccessful attempts, so the trainer interrupts the game
and asks the above questions for analysis. The game continues until its
successful completion. 

This exercise is appropriate for energizing the group.

The group is divided into two groups and the participants stand facing
each other. The trainer handles a stick (the length depends on the
number of participants; it could be a stick of a floor brush handle).
Everyone should hold the stick with only the index fingers on both
hands. When a signal is given, the group must bring the stick together
to the floor and leave it there silently. After 2-3 unsuccessful attempts
the trainer interrupts the game and asks the above questions for
analysis. The game continues until its successful completion.This
exercise is appropriate to stimulate cooperation and leadership in the
group.

This exercise is appropriate to energize the group.

Magic wand

Pass the bottle

All participants are arranged standing in a circle. The trainer has
prepared a small bottle (500 ml) with water. The task is to pass the
bottle around the circle without touching it with their hands and
without letting it fall to the ground. Usually the bottle falls and every
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time the game should start from the beginning. After 2-3 unsuccessful
attempts the trainer interrupts the game and asks the above
questions for analysis. The game continues until its successful
completion.

This exercise is appropriate to stimulate creativity in the group

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

Left - right ... 

All participants are arranged standing in a circle. The trainer gives the
following instructions: When I say left, you make a step to the right.
When I say right, make a step to the left. When I say forward - three
jumps, backward-turning!

The exercise is done for a few minutes until the trainer makes sure that
everyone has understood the instruction.

Then the competition is started. Whoever fails, falls away. The game
continues until there are 2-3 most successful players. They are greeted
by the others with applause.  

This exercise is appropriate to stimulate concentration.

Astronauts and Earthmen

The participants are divided into pairs. One is an Earthman (leader), the
other is an astronaut. They only touch the tips of their one hand index
fingers. The astronaut is blindfolded, the Earthman leads him/her to
different places that the astronaut explores with his/her hands and
reports what it is (wall, tree, bench, flower, etc.) 

After 5-6 minutes, the roles change. After the end, there is a short
discussion about how everyone felt in the different roles.

This exercise is appropriate to foster mutual trust among participants.
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Numbers

Participants receive instructions to draw the numbers from 1 to 9 by
foot on the floor - first with the left, then with the right foot. Then they
have to continue drawing the numbers combining both their left leg
and left hand, then their right leg and right hand. They can continue
to write the numbers in a sequence with their left leg and right hand,
then with the other leg and hand. Finally, they write the numbers
from 1 to 9 with hands, and from 9 to 1 with the legs. 

This exercise is appropriate for better concentration.

The participants are divided into pairs or stand opposite to each other
in two concentric circles. One partner begins to make slow
movements and the other mirrors his/her movements and tries to
repeat them (these could be typical movements such as putting
make-up, getting dressed, making a haircut, or any free version). Then
they change their roles. The game can be modified with the option
just to look into the eyes of the partner and try to convey a message
without words and gestures. This exercise is appropriate for
stimulating interaction, understanding, and synchronization in
relationships.

This exercise is appropriate to energize the group.

Mirror 

If I ... I would have ... or unfortunately ... but fortunately

The first participant starts with completion of the first phrase, and the
next one finishes the second part of the sentence. It is good to start
with the thematically related expressions (eg if I was a teacher in a
vocational school ... if I was the leader of a team for an international
competition ... etc ... or, unfortunately, the training is over, but
fortunately it was fun ...). More than one round can be made.
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This exercise is appropriate to expand the horizons and understanding
of the studied topics, to stimulate creativity and interaction.

Duration: 45 min.

Instruction:  For reasons too complicated and irrelevant to explain
now, you are in charge of saving some very important information that
is contained within 2 eggs that are in your possession. The only way to
save the information and the eggs is by dropping them out of the
designated tall buildings window to safety. However, the eggs must
not break or crack as the information will leak out. As a group you have
22 minutes to develop an idea and construct a means of saving the
egg and then 5 minutes to drop it and check it. You must produce a
written plan and need to parachute 2 eggs, each with a different
method. You may not start to construct anything until 10 minutes have
elapsed. You then have 12 minutes to construct your idea and 5
minutes to launch the egg and for the eggs to be checked for cracking
or breakage.

Reflection:
1. What strategy did you use?
2. What made it difficult for you?
3. What would you improve next time?

Duration: 60 min.

Instruction: You have to complete as many of the tasks as possible.
Highest score wins. Question 2 is compulsory, and you must complete
Question 5 before any other question. Note that different questions
have different values of points. You must see the mentor to check that
you have successfully achieved each task and they will sign off each
task.

STUDENT-DRIVEN LEADERSHIP SKILLS DEVELOPMENT PROGRAMME IN VET SCHOOLS

1. Eggs away!

2. Random request  
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Reflection:
1. Are you satisfied with the result?
2. What did you learn from working together?

3. Sell that spoon

Duration: 30 min.

Instruction: You are a marketing department of a British based
multinational company that manufactures spoons. You need to
develop an advert within a marketing strategy to increase sales of
spoons to the European Union market.

You must plan the advert and state how it plays a part in an overall
strategy. You have 20 minutes for preparation and 5 minutes for TV
advert – you will be stopped after this time has elapsed.   

Reflection:
1.   How did I perform in this task? 
2.  How did we as a group perform in the task?

4. Catch the chair

Duration: 10-15 min.

Instructions: Each of you has to hold a chair with one hand touching
the backrest part so that it stands on two legs (leaning the chair
forward). Your task will be to move around the circle and none of the
chairs must fall down (the chairs must touch the ground with two legs
only). 

Reflection:
1. How did I perform in this task? What was difficult for me? What was
easy for me? 
2. How did I react when other persons made a mistake and dropped
the chair? What were my emotions? 
3. What would I do differently if I were to repeat the task? Why?
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5. Blind drawing 

Duration: 15 min.

Instruction: The game requires 2 players to sit back to back, where the
mentor is given a picture of an object or word. Without specifying
directly what the thing is, the person must describe the image without
using words that clearly give away the image.

These should be non-related words for instance – if it is a “flower” then
the person can describe it as hearts put together (to form flower
petals), a string/rope holding the hearts (Stem), rain/water drops
(leaves) and so on. The person with pen and paper draws the object
based on the verbal description and their own interpretation.

The final outcome is fun to see and depict whether 2 members can
effectively communicate, imagine, and innovate in each other’s
company. 

Reflection: 
1. What helped you cope with the task?
2. What was the most difficult?

Amy and Alan sit together
Brad and Beth sit together
Charles sits next to either Debbie or Emily
Frances sits next to Debbie

Duration: 15-30 min.

Instruction: It is Alan's birthday and he is having a party. Seven other
people will attend. Everyone will sit around the dining table. The
seating arrangement must meet the following conditions:

6. Birthday party 
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Amy and Alan do not sit next to either Brad or Beth
Brad does not sit next to Charles or Frances
Debbie and Emily do not sit next to each other
Alan does not sit next to either Debbie or Emily
Amy does not sit next to Charles

Reflection:
1. How do you assess your performance?
2. Which was easy and which was difficult?
3. How did you make decisions?

Duration: 20 min.

Instruction: You will work into groups of 3 or 4. Each group is a family
with 1-2 children and they have the amount of £20,000.  Each family
must decide how to invest the money and think about the future (5-10
years ahead).

List of possible investments:

7. Family plan 

Each group has 5 min. to explain their decisions.

Reflection:
1.   Why did you decide to invest the money this way?
2.   Was easy for you to work in a team? Why?
3.   What was the hardest thing in this game?
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8. Hovercraft 

Duration: 15 min.

Instruction: You will work into groups, with at least 5 students in each
and up to 10. Each group will receive an A3 sheet of paper. The paper
size should correspond to the number of students in the group; with
10, make the paper twice as large as that for 5 (e.g., newspaper double-
spread, A2).

The aim of the game is to keep all group members standing tight on
their sheet for 30 seconds, as they count together from one to thirty.
No one is allowed to touch the floor outside the sheet, lean against
furniture or wall, etc.  However, you may hold one another.  

Reflection:
1.   How did you feel when you learnt what needed to be done?
2.  How did you feel while tackling this physical task?
3.  What contributed to your team winning/failure the competition?

Duration: 30 min. 

Instruction: Our country should be presented at an architectural
exhibition on the topic - A TOWER IN THE HEART OF EUROPE. You
represent a group of architects that has been invited by the organizers
to create and present their suggested model. We expect a display of
thoughts and ideas from you. Each group will present its model to a
panel of experts together with a one-minute presentation -
demonstrating its advantages and strong points as well as its
weaknesses. You have all the work tools and materials ready on the
table. Your task is to build a model tower from the materials provided.
Your model should be able to stand in front of the panel of experts for
at least 20 seconds. You also need to prepare the above-mentioned 

9. Tower in the heart of Europe 

- 131 -
PROJECT REF. NO: 2018-1-LT01-KA202-04695



presentation. You have 15 minutes to complete this. To be able to enter
the competition and present your model to the panel of experts you
also have to do the following: Your group needs to have a name under
which the model will be presented. Write your group name on a
sticker and each of you will attach it to a visible place on their clothing.

The trainer divides the participants into pairs (in case of an odd
number, there will be one group of three). The trainer distributes the
materials for the tower construction (each pair receives the same
materials): e.g. crepe or wrapping paper, newspaper, pieces of cloth,
plastic bag, safety pins, scotch tape, scissors, a needle, thread, string,
paper clips, rubber bands, glue, etc.  

After 15 minutes, the trainer goes around allowing the pairs, one after
another, to introduce their team and their presentations. Each pair has
1 – 2 minutes (depending on the number of participants).

Reflection:
1.   With what task did you start? (finding a name or constructing the
tower?)
2.   Who was mostly talking, who was more of a listener? 
3.   Did any of the members take on the role of a leader?

10. The number of the group 

Duration: 15 min.

Instruction: You have to find the number of the group. It equals the
sum of the personal numbers of all group members. The personal
number of each member is the sum of the numbers into his/her
birthday – day, month and year. There is a task request – all
participants have to stay in the circle with their eyes closed until the
completion of the task. To complete the task, without speaking, each
one has to write the answer (the number of the group, which he/she
confidently thinks 
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is the right answer) on a sticky note. Next these notes will be placed on
a flipchart.

You will have 2 minutes for discussion on the organization of
activities/on the strategy before starting the work.  

Example for counting the personal number:

Birthday date: 21/5/1970 – you have to sum 2 + 1 + 5 + 1 + 9 + 7 + 0 and
after that you receive a two-digit number, here – 25. Sum the numbers
in it again 2 + 5 and you receive a single-digit number – 7 here. When
you receive a two-digit number, you have to transform/recalculate it
into a single-digit number.

Each group member has to have a solution and to write it on sticky
note, which next will be placed on the flipchart. The trainer monitors
for the rules to be followed. The time for work can be limited, for
example 5 or 10 mins maximum, after the initial 2-min. for the group
discussion on the strategy. The trainer emphasizes that there will be
penalties for those who fail.

After the completion of the task, the trainer informs that there won’t
be penalties – it was a special condition for stress provocation.

After reading the answers on the flipchart, the group work continues
with a discussion on the reasons for the differences and focuses on the
effects of the stress experience.  

Reflection:
1.   What was it that created tension and stress?
2.   At what point/when was the stress experience most intense?
3.   What would you change if you can start from scratch now?

The exercise can continue with a consecutive task to derive the
symptoms of stress.
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Duration: 20 min.

Instruction: You have to mark out the time requirements of their daily
activities/relationships (family, spouse, friends …); personal
development (school, courses, acquisition of new skills, reading
professional magazines and articles …); work at home; rest/relaxation
(sleep, hobbies …); health (healthy life style - eating, regular exercises …).
in the circle. Their work is soon finished and a discussion ensues on
how appropriate the time allotments are for respective activities (e.g.,
too many hours on a computer, little sleep). The importance of a
timetable and planning is raised.  

Reflection:
1.  What is the thing you spend the most time on during the day? What
do you get from the activity you devote the most time to?
2.  Is the set-up of your activities balanced?
3. Which activities could be performed more efficiently, and how?
(looking up better travel connection, making use of the time spent
waiting – reading, listening, interests and hobbies…)

11. Time pie chart 
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National Secondary School in 
Finance and Business (Bulgaria)

School Centre Velenje (Slovenia)

Panevėžys Vocational Education 
and Training Centre (Lithuania) 

Kuldiga Technology and 
Tourism Technical School (Latvia)

 
National Management School (BG)  Bridging to the Future (UK)  
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